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ABSTRACT 

In order to deter aine what happens to students after 
they leave Bronx City College (BCC) , the 6,050 graduated and 
nongraduated students who left BCC during the 1973 calendar year were 
sent questionnaires. Froa a final sample of 1,240 these student 
characteristics vere gathered: graduate status on leaving, sex, 
ethnic group, full- or part-tiae enrollaent, and BCC curriculun area. 
This personal data is tabulated against the responses to the 
questionnaire which enphasizes reasons for leaving BCC, post BCC 
ac&deaic status and experience, job experience and relevance of BCC 
studies to enployaent. Two iaportant reasons for leaving before 
graduation itere financial need and intention to continue education. 
Host BCC graduates continue their education iaaediately, while 
nongraduates at least plan to do so. Bongraduates who sought jobs had 
aore difficulty finding jobs than graduates, and their salaries on 
fall-tiae jobs were inferior. The survey includes student 
recoaaendations for changes in, or additions to, the BCC prograa. 
(HJK) 
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Introduction and Itethod 



A cvo-year college has been considered a way-station for 
students on their way to further education and a profession on 
the one hand, and to a Job and career on the other* Therefore, 
one of the loost Important (general) questions one can ask about 
the functioning of a two-year college Is, '\lhat happens to our 
students after they leave the college, in tenns of continued 
education and/or job placement?" It is the inswfer to this question 
which motivated and directed this study. 

Every student who left the college during tie 1973 calendar 
year, either as a graduate or a n(>n*graduate , waM &ent a question- 
naire, with a covering letter from the President requesting his 
cooperation in the study. The questionnaire was sent out in 
April and December of 1973, that is, three months from the begin- 
ning of the Spring and Fall semesters, at i^ich tSs^ the students 
who graduated or did not return to the college, could be identified. 

A total of 6,050 questionnaires were sent (2,211 in the 
spring and 3,539 in the fall). Of these, approximately 9% were 
returned as "undeliverable". Of the ronaining approximately 
5,500 presumed delivered questiotmaires, about 1,300 t^re returned 
of which 1,240 (or 23% of the 5,500 presumed delivered question- 
naires) were considered valid for the purposes of the study. These 
statistics reflect the results of not only th«i original mailings, 
but of follow-up mailings, in June, 1973 and February, 1974, as 'mil 

We are indebted to Professor Eleanor Herder and Theodore 
Awerman for their assistance in the development of the questionnaire. 
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Sunanarv of Major Findings 



1« The median number of semesters required for students in • the various 
B.C.C, curricula to earn their two year degrees, ranges from 5.2 
and 5.4 for nursing and liberal arts students respectively, to 7.5 
for engineering science student:s. l^ere is evidence that differential 
proportions of part and full-time students within the various 
curriculum areas account for abour. 30% of the variance in the time 
required for graduation asKjng the six major curriculum groupings. 



2« Ihe two most Important reasons given by students for leaving B.C.C. 
prior to graduation are: a) financial need b) intention to continue 
education elsewhere (student opinion surveys have shown that about 
20% of incoming fr^ohmfln students plan to transfer out of B.C.C. 
before gradtating). About one quarter of the non-graduates cite 
various "personal" problaas as the major reason for leaving. 



3, The great majority (about 85%) of the transfer curricula graduates 
continue their education without interruption after leaving B.C.C, 
^^ile an additional 10% (approxima<:ely) plan to be enrolled within 
two years. Between 50%-60% of non -nursing career graduates also 
continue their education without interruption, while an additional 
15%-20% plan to be enrolled within two years. Among the non-^yadua^ies . 
about 25% continue their education without Interruption, while an 
additional 55% (approximately) plai: to be enrolled within two years. 

4. Eighty-five percent of the non-graduates who enroll immediately at 
another school or college after leaving B.C.C, enroll as matriculated 
students. 



5. Among graduates who transfer, 2 out of 3 "transfer" curriculum gradu; tea 
enroll in a C.C.N.Y. four year college, while 1 out of 2 "career" 
curriculum graduates do so. Of the non -graduates who transfer, 4 out 
of 10 enter a C.U.N.Y. four year college while another I in 10 transfers 
to another C.U.N.Y. community collef.e. It is seen that 50% of the 
non-graduates who transfer find themselves at a non C.U.N.Y. school or 
college. ' 



Stnrmary statements are given in terms only of student graduate status 
and curriculum groups. Ethnic and sex group differences may be found 
in the body of the report, but have been omitted from the summary 
because much of the ethnic and sex group differences are believed to 
be a function of differential ethnic and sex group representation In 
the various curriculum groups. 
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6. Of all students (graduates and non-graduates) transferring to other 
colleges, only 30% receive financial assistance, as follows: scholar- 
ships, 6%; college financial aid, 17%; work-study, 7%. Liberal Arts 
students, who as a group show the highest proporticn of full-time 
enrollments, also show the highest proportion of students receiving 
financial assistance, Including a higher proportion of students In 
work-study programs* 



7. Non -graduates wlio sought Jobs had more difficulty finding jobs than 
graduates. Nursing graduates found Jobs note easily than other 
graduates. Liberal Arts graduates enperlenctid some difficulty in 
finding Jobs. About 1 in 4 Liberal Arts graduates says he was 
denied at least one Job for which he applied; 16% say it required 
more tnan seven weeks to find a Job; and only 49% of the liberal 
arts graduates who sought Jobs found full-tlii» anploynent , In 
comparison with 81% of all. graduates (Inflated by a high proportion 
of nursing students in the graduate sample)* 



8. In general^ graduate salaries on full-time Jobs are superior to iu>n- 
graduate salaries in practical^ every curricultaa area* 



9. A significantly smaller proportion of Liberal Arts students, than 
students in o^er curriculum groups (large enough tot ccotparisoa), 
say their full-time Jobs are related to their curriculum* This 
holds for non-graduates as well as for graduates. Bowever, taken 
as a group (over all curricultm areas) {graduates show a vmch higher 
probability of finding Jobs related to their curriculum areas 
(.85), than non-graduates (.38). 



10. Where students were employed in Jobs related to their B.C.C. studies, 
A glgnlficantly higher proportion of the graduates than non-graduates 
say their studies ytete either "required" or "extren^ly important" 
in helping them find their Jobs (disregarding curriculum sub-groups 
because of inadequate sizes). 



11. While a higher proportion of graduates than non-graduates say their 
B.C.C. studies were either 'Srery" or "moderately" useful on tbclr 
lobs (.99 and .«5 respectively), the proportion of B9Tl-firftd«ftUefl 
who do so attest may se^ surprisingly hl^> that is, for a non- 
graduate g»up. 

12. Student rec<nBsendation8 for changes in, or additions to, the B.C.C* 
program are found on pages 86-87. 
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A. Dosser Ipt ton of Final Saanale 

Tables 1-11 define the sample of students constituting the final 
data source for this study. 
Sagple Accuracy and Representativeneus 

The accuracy of the sSTiple, esp^ tly of the graduate group, may 
he seen, in part, in the agreaoent beti^en sample characteristics and 
known characteristics of the population. For example, Table 1 compares 
the distribution of sex, curriculum areas, and dates of student entry 
within the sample graduate group with actual registrar's statistica. 
(Table 2 gives a more detailed account of the dates of entry of graduates, 
as well as of non-graduates.) The data suggest extremely close agreement 
between the graduate sample and actual population in terms of the t.iree 
specified criteria, which are Independent categories, and in view of 
this it may be iK)88ible to consider the graduate smnple of approximately 
530 students as a very good representation of the total graduate pop- 
ulation (approxiwACely 1,200). 

The representativeness of the non -graduate san^le, at least in 
tenss of sex and curriculum distributions as shown in Table la, is 
also seen to be moderately good. However, there is a noticeable dis- 
crepuicy between sample and population proportions in termis of entry 
dates. Therefore, general Issations from the findings based on this 
sample of non-graduates, should be made only with great cautioiu 



Sanyle Cfxaracteristics 

Curriculum 

Table 3 shows that the liberal arts and nursing student group 
each constitutes about one-third of all the san^le graduates r the business 
group about one-fourth, while the engineering science and technology groups 
canbined account for significantly less than one-tenth. Prc^rtions do 
not differ markedly within the non-graduate group, as centered to graduates, 
except that there are slightly higher proportions of business career and 
technology students , an& a considerably lower proportion of nursing students 
in the non-graduate group. In fact the nursing group constitutes only me- 
tenth of the non-graduate sample, in contrairt its one-third representation 
in the graduate sample. 

A disparity in the way curriculum grcups Ixceak 6mm into graduates 
and non graduates is shown in the botcon section of Table 3a. Xt is clear 
frcot this table that, v^ereas from 30% to 40% of the separate curriculum 
groups other than nursing, are found in the graduate sample, 72% of the 
Nursing restpondees are seen to be graduates. 'Chi.s, no doubt, reflects the 
actual higher proportion of g:^aduates among nursing students. 

Ethnic Groups 

Tables 4 and 5 give the distribution of curriculum areas within each 
ethnic group, for graduates and non-graduates s^E>^ately. Data in the 
columns headed "Total** in each table also show that the distributions of 
ethnic groups within the graduate and non-graduate groupe are just about the 
same, i.e., about one- third in each group are black, one- third white, 
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and one-fifth to one-fourtA hlspanic. (The same proportions are seen 
in tnUsle 3.) 

^on9 black graduates , abr«t half are in nursing, another fourth 
are in U ^al arts (25,7% combined) and slightly less than one-fifth 
are in nasii ess fields. Engineering science and all technology areas 
ctmtribttte only 5% to the total graduate pool. Within the black non- 
graduate grtxip, about one-third are seen to be f«and in liberal arr.s, 
close to one-fifth in nursing, and the remainder are distributed among 
the other areas. 

Among higpanic g raduates . liberal arts and nursing also constitute 
the major curriculm areas (70,6% canbined) ixit the order is in reverse 
of that f or blaok students . One-fourth are in business areas and only 5%, 
as for blacks, are in engineering science or technology, within the 
himanic non-gradua te grcup . one- third are in liberal arts, and another 
one-third in business ar^s. 

Among white graduates about one-third are in liberal arts, another 
one-tliird in business, and about one-quarter in nursing. Nearly 9% of 
this group are in engineering science or technology, within the white 
non-graduate groups one-third are found in liberal arts, one-third in 
business, and only 5% in nursing, * 

Table 3a discloses that while there is an identical proportion 
of black and white graduates in the total sai^ple (44%) , the preportion 
of hispanic graduates is somewhat lower (37%) , 
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The size of the orientaX«americam group was inadequate for 
purposes of analysis* 

Sex 

Xt is cX^o: from Table 3 that within teth graduate and ncm- 
graduate groups, the femaXe representation is larger than the male* 
Xn factr in the graduate grm^, thejro are m«re than twice as many 
females as males* 

Table 3a shows that a larger proportion of the female respon^^ 
dents were graduates (45»9%), as compared male respondents (37*7%} • 
TRiO above ^servations are luidmabtedly due to the hi^ proportion of 
nursing ^students r^resent^ in the sampler most of vAiom are graduates , 
and most of whom are female* 

In supE^ort of the above. Table 6 shows that of all female graduates, 
almost one^half are nursing students, %&iile another third are in liberal 
arts* Practically all of the remaining female graduates are in a business 
curriculum* Male graduates are distributed scme«^t as follcms about 
one-third in liberal arts, anothi'>r third in business, and about one- fourth 
in engineering science and technology* 

Of the fematle non-graduates about one-'third are from liberal arts, 
(me-* third fron business areas, and 16% fran nursing* Male non'^graduates, 
on the other hand, come predominantly from liberal girf (42*3%), while 
business accounts for nearly an additicmal one-*third, and engineering 
science and technology, one^fifth* 
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«ie "distorting" effect of the lar?e r^resentation of nursing 
students, most of whan are black and fenale, is again seen clearly 
in Table 7, which shows, for example, that ^ereas 82% of the black 
graduates are female, 74% of the black non graduates are also fanale . 
a much higher proportion than for the non graduate group as a whole (S9%) . 
5be proportion of non-graduates who are £«niale, for both hiapanic and 
^Aite grtjups, is practically the same as the proportion of eemales in 
the non-graduate group as a vdiole . 

Tables 8 and 9 give the proportions of males and fwnales, within 
curriculum areas for graduate and non-graduate groups separately, and for 
the groups conbined, it can be seen that in business r.Aninlstration, 
graduate and non»graduate grov:5>s are r^resented by about the samt« ratio 
of males to females (about 2:1) while in the non-secretarial business 
careers, there is a higher proportion of males in the gradua-^ie group 
than there is in the non graduate group, m the liberal arti ? curriculum, 
there is a higher prcgportion of females in the graduate groui. than in 
the non-graduate gromp . 

The differential rates of male-female graduate representation 
within the various curricul\m» groups probably reflect differejices in 
®®* Q^roJ-toents in these curriculum groups, rather than in dijfferantial 
graduation rates per se* 




Pull or Part-time ESirolljnent 



Tables 10 and 70a show clearly that the proportion in the graduating 
group which attended B«C*C. mainly full-time, exceeds the proportion in 
the non graduating group which attended mainly full-time. This is true 
for all ethnic groups and all but one curriculum group* If these pro- 
portions are true estijsiates of pcpiilation statistics , they might be tak<m 
to show that (other coruUtions equal) students ^o do not attend full-time 
show a higher probability of not graduating , while the reverse would be 
indicated for students Who do attend mainly full-time • On the other haxA 
it is also obvious that the large representation in the sample of ftill-time 
nursing students, who have the highest probability of graduating of any 
curriculum, has greatly contributed to this finding, because most nursing 
students attend full time^ The insignificant chi-square for graduates 
(Table 10a } indicates that the ratios of part time^^ftill time for graduates 
do not differ among the ethnic groups* (to chi- square could be computed 
for the non-graduate group because of a technical characteristic of the 
table (zero in one of the cells) • 

Table 10 shows that nursing and literal arts students ^o graduate, 
show hi^er proportions of full-time attendance than graduates in ether 
curriculum areas. Jtaoaig non-graduates, students in the business transfer 
and career areas show higher proportions of part-time enrollment, coeq- 
pared with other students in other areas. When graduates and non-graduates 
are combined the curriculum areas are found to have the following proportions 



°^ tdne students fciediaii nianber of semesters required by students 
to graduate in the different curriculum areas - is also shown): 





p fuU-tiffle 
enroUment 


Median 
s€Biesters to 
graduatim 


Business Transfer 


39.6 


6.3 


Engineering Science 


61.5 


7.5 


Liberal iVrts 


67.6 


5.4 


Business Careers 


50.4 


6.0 


Technology 


64.6 


6.5 


Nursing 


80.3 


5.2 



When the above curriculiaa areas are rank ordered for the proportion 
of full-time enrollment and correlated with the rank order of the median 
nijmber of seneeters required for graduation (within curriculum groiqos), 
a correlation coefficient of .54 is achieved, indicating a moderate 
relationship between pr<5>ortion of full-time enrollment on the one hand, 
and semesters required for graduation, on the other. 

Table 11 shows that female graduate s exhibit markedly hi^er proportions 
of full-time students than male graduates, again reflecting the strong re- 
presentation of full time, fanale nursing students in the sample. Among 
the non-graduates, a hicpher proportion of the males than f males (56% to 41%) 
is seen to have been enrolled full-time. 
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Table 1* Agreon^t between Graduat;^ Sai^ple and Official 

Ptipulation Statistics $ Sex, Curriculixm, and Dates of Entry 



Seac Saa»^le Proportion Population Proportiqi 

Males 31.9 31,3 

Panales 68.1 68.7 



Curriculum 



100.0 100.0 



Business Transfer 6.9 8.6 

Engineering Science 2.0 1.7 

Liberal Arts 33.1 32.3 

Business Careers 16.6 12.8 

Technology 5.2 5.9 

llursing 33.7 38.6 

Others 2.4 



99.9 99.9 

Date of Entry 

1971-72 23.9 29.3 

1969-70 50.7 48.9 

1967-68 11,7 12.0 

1965-66 6.4 5.3 

1963-64 4.5 3.8 

Earlier than 1963 2.8 0.8 
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Table la* Agreement between Hon Graduate Sasqple and 
Official Population Statistics t Sex, 
Curriculum, and Dates of Entry 



Sample Pr<g>ortion Population Proportion 



Males 39.6 
E^nales 60«4 



Date of aatry 

1973 16.0 
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41.2 



58.8 



100.0 IQQ^Q 

Curriculum 

Business Transfer 10.1 11.1 

Engineering Scleace 2.6 3^5 

liberal Arts & P. A. 39.9 36,4 

Business C&reers 22.4 15,1 

Technology 10.4 9,7 

Nursing 10.8 15,6 

E<&catiGn Associate 3.4 8.4 

No Sesponse (7.5%) distributed 



99.6 99,8 



9.6 



1972 46,9 28.1 

1971 17.4 28.1 

1970 7.7 18.9 

1968-69 5,0 9,3 

1966-67 2.4 3.0 

Earlier than 1966 4.2 3^0 

99.7 lOo'o 



Table 2. Date of Entry. I&to B.C.C. for 
Graduates and Non Graduates 



^umbers in parer dieses are perceuts) 



Date Entered 




Graduates 


Nod Graduates 


1973 








113 


(16.0) 


1972 




4 


(0.8) 


331 


(46.8) 


1971 




123 


(23,1) 


123 


(17.3) 


1970 




205 


(38.5) 


55 


(7.7) 


1969 




65 


(12.2) 


18 


(2.4) 


1968 




37 


(7.0) 


18 


(2.4) 


1967 




25 


(4,7) 


12 


(1.7) 


1966 




24 


(4.5) 


5 


(0.6) 


1965 




10 


(1-9) 


3 


(0.4) 


1964 




17 


(3.2) 


3 


(0.4) 


1963 






(1.3) 


3 


(0.4) 


1962 






(1.3) 


9 


(1.2) 


1960 






(0.2) 


m am 


a» a* M 


Others 






(1.3) 


13 


(1.8) 




Total 


532 


(43.0) 


706 


(57.0) 



Table 3. Proportions of Total Sample toy Sex, 
Ethnic Group, and Curriculum, 
for Graduates and Non Graduates 
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Sex 
Male 
Female 

Ethnic Group 
Blaok 
Hispanic 
White 
Oriental 
Other 

Curriculum 

Business Transfer 
. Engineering Science 
liberal Arts 
Business Careers 
Technology 
Nursing 
Others 



Graduates 

31.9 
68.1 



35.5 
19.3 
38.7 
0.8 
5.7 



6.9 

2.0 
33.1 
16.6 

5.2 
33.7 

2.4 



Kon Graduates 

39.6 
60.4 



33.0 
24.9 
35.9 
1.2 
5.0 



9.3 
2.3 
36.6 
22.0 
9.8 
9.8 
10.2 
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table 3a. Proportions of Graduates and Non Graduates 
within Sex, £t2inic, and Curriculum Groi^>s, 



Proportion in Proportion in 

JSi Graduate Group Won Graduate Group 

Malea 4A8 37.7 62.3 

Females 7Bb 45.9 54.1 



Black American 394 44.4 55.9 

Hispanic American 260 36.5 63.5 

White American 429 44.5 55.5 

Oriental American 12 33.3 66.7 



Business Transfer 99 34.3 65.7 

Engineering Science 26 38.5 61.5 

Liberal Arts 435 40.5 59.5 

Business Careers 238 36.1 63.9 

Technology 98 30.6 69.4 

Nursing 251 72.1 27.9 
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TaUe 6. Gradiate Status by Sex and 
B. C . C . Curriculum Area 



• 




Graduates 


Non Graduates 


B.C.C. Curriculum 




Male 


Female 


Male 




Business Transfer 


11.2 


4.1 


12.9 


6.8 


Engineering Science 


5.9 


0.0 


5.7 


0.0 


Liberal Arts, 
Music and Art 


37.9 


30,9 


42.3 


32.9 


Business Careers and 
Secretarial Studies 


22.5 


13.3 


17.6 


24.2 


Technology 


16.6 


0,6 


15,4 


. H Jill 111 Jlli- -- III 11. 1 

5.9 


Nursing 


4.7 


47.5 


0,7 


16.0 


Others 


1.2 


3.6 


5,4* 


■■■ 

14.3 




N 


r— — 

169 


362 1 


279 

< 


426 



BLSI Zm AVAilABLE 

Table 8. Pistribtttiwi of Sexes Within Curriculum Gr<»tt>s for 
Graduates 







Graduates 


Curriculum Group 


N 


%M 


%P 


Business Adninistratioi 


28 


64.3 


35,7^ 


Business Teaching 


6 


16.7 


83.3 


Business Careers (excepting 
Secretarial Studies) 


54 


70.4 


29.6. 


Chemical T^i^hnology 


0 


0.0 


0.0 


Education Associate 


10 


0.0 


100.0 


Engineering Science 


10 


100.0 


0.0 


Electrical Technology 


15 


100.0 


0,0 


Mechanical Technology 


8 


87.5 


12.5 . 


Liberal Arts & 


Science 


173 


37.0 


63.0 


Medical Laboratory Technology 


7 


85.7 


14.3 


llursing 


180 


4.4 


95.6 


Performing Arts - Music 


3 


0.0 


100.0 


Secretarial Studies 


32 


0.0 


100.0 


Other 




5 


40.0 


60.0 




Total 


531 


31.8 


68.2 
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Table 9. Distribution of S a xes Within Curricnilinn Groups for 
Kon Graduates and Total Sample. 



Currlculisn 


Hon Graduates 


Total Sanpl 


j 

e 


K 


%M 


%F 


N 


%M 


%F 


Business Adninistratlon 


59 


61.0 


39.0 


87 


62.1 


37,9 


Business Teadhdng 


6 


# 

0.0 


100.0 


12 


8.3 


91.7 


Business Careers 
(eacoefiting Secretarial 


84 


58.3 


41.7 


138 


63.0 


37.0 


Chgrdcal Technology 


5 


80.0 


20.0 


5 


80.0 


20.0 


Education Associate 


22 


0.0 


100.0 


32 


0.0 


100.0 


Engineering ^ience 


16 


100.0 


0.0 


26 


100.0 


0.0 


fe 

Electrical Tec^ology 


18 


94.4 


5.6 


33 


97.0 


3.0 


Iteohanical Technology 


6 


100.0 


0.0 


14 


92.9 


7.1 


Liberal Arts & Science 


250 


45i2 


54.8 


423 


41.8 


58.2 


Medical Xiaboratory 
Technology 


39 


41.0 


59.0 


46 


47.8 


52.2 


tlursing 


70 


2.9 


97.1 


250 


4.0 


96.0 


Perfonning Arts - Music 


8 


62.5 


37,5 


11 


45.5 


54.5 


Secretarial Studies 


68 


0.0 


100.0 


100 


0.0 


100.0 


Other 


54 


27.8 


72.2 


59 


28.8 


71.2 




Total 


705 


39.6 1 


60.4 


1236 I 


36.2 


63.8 
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Table 11. Full-Part ttme Enrollinent at B.C.C, ■ 

Sex and Graduate Status 





Male 


Female 


Graduates . 


Graduates 
56.0 


Graduates 


Non 


Full time 


69.2 
30.8 


82.7 


. 41.0 


• 

Part time 


44.0 


17.3 


59.0 




N 


169 


275 


352 


415 
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B. Reasons for Leavlag and Po8t B.C.C. Education Plans 
Reasons for Leaving 

Bv Curriculian 

Over six htmdred non-graduates responded to the question In- 
quiring about the reasons for leaving B.C.C. prior to graduation. The 
reasons given should be seen within the context of how long these students 
were enrolled in the college before leaving. Table 2 ahmfs that 16% were 
enrolled for one or less than one semester, while another 47% were en*" 
rolled for up to 3 semesters. If the sample is representative, it may 
be said that about 50% of all students who do not return to the college 
in any year have been in attendance for about one year» ' 

Table 12 shows the first aalor reason given by students for not 
returning to the college, according to curriculum group and over-all 
groups. For mnat; etir rjcttluBtt Rrouitf financial need is given as the most 
Important reason, with engineering science and technology students showing 
slightly higher proportions claiming this reason. While still significant, 
it is not of ovdr-riding importance In the liberal arts group (15.7%), 
where almost 24% of the students indicate that tt^ desire to transfer to 
auother school or college was the single most iiaportant reason* A high 
transfer motive is also suggested for the engineering science group, 
but this is based on only 16 stt^ents. If ot» combines the two financial 
need related reasons, "fln&ni^lal need"' and "more interest in job than 
school", it may be seen that almost one in four students, over all cur- 
riculum groups, claims he/she left B.C.C. for financial reasons. 



ERIC 



While liberal arts, engineering science, and technology students 
show sizeable proportions indicating transfer as the most Important 
reason, few business students (transfer or career), give thi^ as their 
inajor reason* 

A high proportion (12%) of engineering science students say 
that their major reason for leaving was that they could not get courses 
relevant to their educational goals, but again this is based on a total 
of only 16 students. 

If one combines the non academic, non financial, "personal 
problem" type reasons for leaving (including marriage and maternity), 
it may be seen that almsot one in four students attributes leaving 
college to one of these reasons. Health or illness accounts for almost 
6% of this, marriage and maternity about 8%, and personal or family 
problems about another 8%. Nursing students, not unexpectedly, show 
the highest proportion claiming maternity as the major reason for not 
returning, (97% oZ non-graduating nursing students are females). 

Students do not appear to identify "academic type" reasons as 
the major ones for not returning. About 10% (combined) claim they did 
nc - return because courses were either not relevant to their educational 
goals or because of inconvenient schedules. Less than 2% say they 
could not get the academic help they needed, and only about 3% attribute 
their leaving to being in the wrong curriculum or to poor advisenent in 
high school. 



Inexplicably, a significantly higher proportion of business 
transfer students (8%) identify change in residence as the major reason, 
in contrast to all other curriculum groups whose combined mean proportion 
would be less than 3%. 

By Ethnic Groups 

Analysis by ethnic groups shows that a much higher proportion 
of bi?panic? and blacks cite financial need as the major reason for leaving, 
than whites, while a significantly higher proportion of whites than blacks 
indicate that they left B.C.C. to continue their education elsewhere. 
Blacks give "maternity" as the major reason far more frequently than 
hispanics or whites (the influence of the high proportion of black, female 
nursing students in the sample.) They also give "inconvenient schedules" 
as the major reason more often than the other groups, Hispanics, on the 
other hand give "personal or family problems" as the major reason more 
frequently than the other groups. . 

By Sex 

Table 14 shows a fairly close agreement between males and female'? 
on most reasons for leaving B.C.C. However a higher proportion of males 
than females identify financial need as the first major reason, while 
higher percentages of females than males identify poor health or illness, 
and personal or family problems. 



Second major reasons for leaving are distributed by sex 
and ethnic group in Tables 14 and 15. Financial reasons and personal 
problems again are cited as most Important (second major reasons) 
by those who ostensibly did not cite them as of primary importance. 
Again blacks and hiapanlcs cite these more frequently than whites, 
and while not highlighted (as a second major reason) blacks and 
hlspanics cite poor health and illness more frequently than whites. 
Vhites, on the other hand, identify "courses not relevant to my 
educational goals" as an important second malor reason, far more 
frequently dian blacks or hiapanlcs. 



Post B.C.C. Education Statu s 

Before describing the post B.C.C. school enrollments and 
plana of the students in the sample, it may be of Interest to 
learn how the non-graduates perceived their matriculation status at 
B.C.C. at the time they left Lhe college. Table 16, which displays 
the pertinent data by ethnic group, shows clearly that wbtle the great 
majority of the students believed they had left in a non-matriculated 
condition (64.4%), 24%, or one in four non-graduates, were not 
able to indicate, with any certainty, whether or not they had retained 
or lost their matriculation status. While the reason for this is not 



clear, one possibllty is that most of these "unsure" students were 
enrolled at the college for only a very short time, a few days or 
weeks perhaps, before the terms 'Vnatriculated" and "non-matriculated" 
had become familiar or meaningful. 

Bv Curriculum 

Tables 17 and 18 describe the educational status or plans 
of graduates and non> graduates respectively, by curriculum group. 
Since the questionnaire was filled out by students during the soi^ster 
iaaaediatelv following their withdrawal from B.C.C. . the proportions 
given for students who were enrolled at another schoql or college 
reflect their status at that point in time only. The tables show 
that for graduates, between 80%-85% of the transfer students are en- 
rolled, compared to lower but substantial proportions of "career" 
students. It can be seen that while only 21% of the nursing students 
are enrolled, 52% of the business career students and 62% of the 
technology students have enrolled. On the other hand 617, of the nursing 
students plan to enroll at a college within two years. This suggests 
that many of the nursing graduates have taken full-time positions, in 
contrast to graduates in other areas. Over all graduate subgroups. 
Table 19 shows that 58% of the graduates are continuing their education 
while another 28% plan to continue within a two year period. Only 
14% of all students, predominantly from the career curriculum areas, 
do not plan to enroll within a two year period. 



Table 18 shows that while 24% of all non graduates are en- 
rolled (slightly higher proportions for the transfer group, slightly 
lower for the career group) , an additional 557, say they plan to be 
enrolled in a college within a two year period. In fact, only a 
slightly higher percentage of non-graduatea (21%) are net, or say 
they will not be, enrolled at a school or college within a two year 
period, as compared with graduates (14%). 

Bv Ethnic GrouB 

Tables 19 and 20 present the same data as in the previous 
section, but arranged by four ethnic groups, for graduates and non- 
graduates respectively. Table 19 shows that (for graduates) a some- 
what lower proportion of blacks, as compared with hispanics and whites, 
are enrolled at a school or college. On the other hand, the proportion 
of blacks who plan to enroll within a two year period is so much 
greater than the other groups, that blacks are seen to have a markedly 
iSSaSr proportion (8%) who are not, and do not plan within 2 years to 
be, enrolled in a school or college, as compared to hispanics (16%) 
and whites (21%). Again, the interaction of ethnic grou^ and cur- 
riculum probably accotaats for most of these differences. 

Among the non-graduates (Tabic 20), a higher proportion of 
whites (34%) are enrolled as compared to blacks and hispanics, but 
when the intention to enroll within a two year period is taken into 



account, only 10% of blacks are seen to be l>oth not enrolled at a 
college and not expecting to be enrolled wittlln t^o years » as compared 
to 16% £or hlspanics^ and 21% for whites. Again these differences 
may be explained by the fact that a significantly higher proportion 
of black non-'graduates (17%) are in the nursing (high re-^nrollment 
potential) curriculum, as compared with hispanics (8»S%)t and whites 
(5%), See Table 5. 

By.,.Seac 

Table 21, a compilation of the data by S6x» again illustrates 
the strong influence of the large nursing group ax&ong graduates » for 
it is seen that a markedly higher proportion of males than females 
claim to be enrolled in a school or college* However^ despite the 
extr^i^ly hi^ percentage (61%) of nurses (graduates) who say they plan 
to enroll within two years, females are seen to exceed males significantly 
in the proportions who are not enrolled^ and ^o do not expect to be 
enrolled within a two year period (females 17%, males 8%)« This may 
be due to the relatively hig^ proportion of business caraar students 
(33%), many of whom were in secretarial studies ^d therefore females, 
who indicated they did not intend to continue their education within a 
two year period* 

Among noQ'-graduates, enrollment status ^d plans for enrollment 
do not show the marked contrasts as among graduates* A somewhat higher 
proportion of male non-graduates (30%), than females (21%) , are enrolled* 



However, a slightly higher proportion of females (61%) than males 
(55%) are seen to be planning re -enrollment, leaving about the same 
proportion of each sex group who do not expect to be enrolled within 
a two year period (15% to 18%) » 



Tatle 12, Rcaapns for Uav^a l^.C.C. , kv curriculum Group 

1st Major Reason 
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Reasons 



Bus 
I Trans 



1. To continue education elsewhere. 

2. Courses too difficult. 

3. Courses not relevant to my educational goals. 

4. Inconvenient schedules. 

5. Could not got academic help needed. 

6. Wrong curriculum. 

7. Poor advisement in high school. 

8. Loss of interest in school. 

9. No help or cooperation from family. 
10. Loss of matriculation. 

11. Financial need or need to support self 
or family. 

12. More interest in job than school. 

13. Poor health or illness. 

14. Marriage. 

15. Maternity. 

16. Change in residence. 

17. Hard to commute to college. 

18. Personal or family problems. 
Other 



j 4.8 
0.0 

1.6 
8.1 

0.0 

I 4.8 

I 

ft 

! 1.6 

{ 

; 
J 

1.6 
6.5 
22.6 

4.8 
3.2 
0.0 
4.8 



4.8 
8.1 

11.3 



Eng Uberal Bus 
Science Arts Careers 



31.3 
0.0 

12.5 
6.3 
0.0 
6.3 
0.0 



0.0 
0.0 
31.3 

0.0 
0.0 



0.0 



8.1 0.0 



0.0 
6.3 
7.1 



23.8 9.2 



0.8 

6.5 
5.2 

2.4 
2.0 

0.0 



0.0 3.2 



0.8 
2.8 
15.7 

1.6 
6.0 



0.0 [ 2.0 



6.0 
3.2 
3.6 
6.9 
6.5 



2.1 
4.3 
5.0 

0.0 
1.4 

0.7 
2.1 
1.4 
5.7 
19.1 

3.5 

6.4 

3.5 
5.7 

2.8 
4.3 
7.8 

r 
« 

14.9 I 



Tech- 
nology 



Nurs- 
ing 



I 



15.4 
3.1 
3.1 
6.2 

0.0 
3.1 

0.0 

3.1 I 
0.0 
4.6 
29.2 



6.2 



6,2' 
1.5 



1.51 
1.5} 



12.5 
0.0 
1.6 
1.6 
4.7 



16.2 
1.2 
4.6 
5.1 

l.3i 



0.0 1 2.5j 



4.7 

O.Of 

1.6 

4.7| 

i 

20.3j 

r 

o.o! 

i 

7.8r 

1.6l 



1.5 ; 14.ll 



3.11 



O.U 



3.1!, 
10.8! 14.1[ 



2.4 

o.gi 

19.5 

■ 

2.:( 

5.^ 

1 

6.3 
3.6 

3.i 

I 

7.3 
11.3 

I 

I 
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Table 13. Reasons for 



let Mfl 



B.C.C. , by Ethnic Group 



Major Reason 



Reasons 




His- 




Orien- 
tal 

Mil 




i 

1 T 


1* To coQtinne eduation elsewhere. 


7.2 


10.5 


24.5 


50.0 


35.5 


16.2 ; 


2. Courses too difficult. 


0.5 


2.6 


0.4 


12.5 


0.0 


1.1 


3. Courses not relevant to zny educational goals. 


5.3 


3.9 


5.2 


0.0 


0.0 


4.6 


4. biconvenient sch^iules. 


8.2 


4.6 


2.6 


0.0 


6.5 


5.1 j 


5. Could not get academic help needed. 




0.0 


1.3 


0.0 


I 3.2 


1.4 


6. Wrong curriculum. 


2.9 


3.? 


2.2 


0.0 


0.0 


2.5 

1 1 


7. Poor advisement in high school. 


l.O 


1.3 


0.4 


0.0 


0.0 


0.8 , 


8. Loss of interest in school. 


1.0 


1.3 


4.4 


0.0 


6.5 


2.5 


9. No help or cooperation from family. 


0.5 


0.7 


0.9 


12.5 


0.0 1 


0.8 \ 


10. Loss of matriculation. 


4.8 


4.6 


3.1 


0.0 


3.2 


4.0 


11. Financial need or need to support self 
or family. 


22,6 


28.11 


13.1 


12.5 


9.7! 

i 
i 


19.7 . 


12. More interest in job than school. 


X.4 


1 

2.6 1 


4.4 


0.0 


j 

3.2 ! 


2.9 ■ 


13. Poor health or illness* 


6.3 


j 

6.51 


4.8 


0.0 


3.2 ; 

r 

} 

0.0 ; 

f 

6.5 i 

\ 


5.6 1 


14. Marriage. 


1.9 


2.0 


3.1 


0.0 


2.2 ' 


15. Maternity. 


12.0 


4.6 


• 1.7 


0.0 


6.0 1 


16. Change in residence. 


1.9 


0.7 


5.2 


0.0 


3.2 * 

i 


2.9 : 


17. Hard to commute to college. 


1.9 


2.6 


4.8^ 


0.0 1 


t 

6.5 ; 


3.3 ' 


18. Personal or family problems. 


7.2 


11. l| 


5.7: 


0.0 ! 

i 


3.2 i 

1 

1 

9.7 i 

* 

» 


7.3 1 


Other j 

* 


11.1 

f 

# 


9.2! 


12.2 


1 

12.5 1 


10.9 ; 


i 
1 
■ 

I 


f 

i 
I 


i 
» 

} 

i 

t 


1 

\ 

i 


1 

J 

! 

» 


1 

1 
\ 
i 


\ 

i 
1 

1 
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N 



208 



153 229 



8 



31 



629 



Table 14. Reasons for Leaving B. C. C . > by Sex 

Jst Major Reason 



Keasons 



1. To continue educaticMi elsewhere. 

2. Courses too difficult. 

3. Courses not relevant to my educational goals. 

4. Inconvenient schedules. 

5. Could Qot get academic help needed. 
G. Wrong curriculum. 

7. Poor advisement in high school. 

8. Loss of interest in school. 

9. No help or cooperation from family, 

10. Loss of matriculation. 

11. Financial need or need to su{^rt self 
or family. 

12. More interest in job than school. 

13. Poor health or illness. 

14. Marriage. 

15. Maternity. 

IG. Change in residence, 

17, Hard to commute to college. 

1 8. Personal or family problems. 
Other 



Male 



4.2 

2.7 
1.5 

0,4 
3,0 
2.7 
3.8 
11.4 



Female 



14.1 
1.0 
3,7 

5,7 
1,5 
1.7 Jf 
1.0 
1.5 

1.5 
3.0 
15.8 

1.7 
7,7 



2.5 



10,1 



3,C 
3 
9. it 



2nd Major Reason 



Male 



ll.<f 

I 



2.6 
1,3 
2,6 
5,8 
10,9 
6,4 



Female 



7,7 
4,5 
9,0 

7.7 
3.2 

7.7 ? 
2.6 
5,1 
2.6 
1.3 
12,8 



3.8 
2.6 



5.1 
2,8 
7,8 

4,1 

1.4 

I 

4,6 I 

0.5 
3.7 

2.8 
5.5 
12.4 

2.3 
5.1 
0.9 



2.3 
2.8 



! 

i 10.6 



I 



16.6 
8.8 
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Total N 



263 



-j 

! 404 



156 



217 



Table 15. p^aann^ for leaving ll.C.C.. by Ethnic Group 

2nd Major Reason 



33 



Reasons 


Black 


His- 
panic 


White 


Or ten- 
tal 


other 


. y 

T 


I. To continue eduation elsewhere. 


6.1 


2.2 


9.4 


0.0 


6.3 


6.2 j 


Z, Courses too difficult* 


2.6 


7.7 


1.6 


OoO 


6.3 


1 

3.7 ■ 


3. Courses not relevant to my educational goals. 


5.2 


3.3 


13.3 


0.0 


18.8 


8.2 1 


4. Inconvenient schedules. 


3.5 


6.6 


7.8 


0.0 


0.0 


5.7 ! 


5. Could not get academic help needed. 


2.6 


2.2 


2.3 


0.0 


0.0 


2.3 ' 


6. Wrong curriculum. 


5.2 


4.4 


7.0 


0.0 


6.3 


5.7 1 


7. Poor advisement in hic^ school. 


0.9 


1.1 


0.8 


0.0 


■ 6.3 


l.l 1 


6. Loss of interest in school. 


L % 
•♦.J 


2.2 




0.0 


6-3 


4.2 > 


9* No helo or CK>ODfir&.tio& froni f&x&ilVft 


1.7 


4.4 


0.8 


33.3 


6.3 

^ ^ mm 


; 


lOe Loss of xnatrieulatio&e 


7.8 




0.0 


0-0 


0.0 


3-4 ' 


11. Financial need or need to sui^ort self 
or family. 


13.9 


14.3 


9.4 


33,3 


12.5 


12.5 ' 

j 
I 

3.1 i 

i 

4.2 i 

1 


12. More interest in job than school. 


2.6 


j 

3.3 


3.1 


0.0 


6.3 


13. Poor health or illness. 


6.1 


6.6 1 

1 


1.6 


0.0 


0.0 


14. Marriage. 


0.9 


4.4 


0.0 

* 0.0 


0.0 


6.3 

1 


1.7 ; 

1 

2.0 ! 


15. Maternity. 


4.3 


2.2 


0.0 


0.0 1 


16. Change in residence. 


0.9 


3.3 


4.7 


0.0 


1 

I 

1 

0.0 ; 

t 


i 

2.8 ; 

i 


17. Hard to commute to college. 


7.0 

i 


5.5 


10,9 


33.3 


1 

. 12.5 j 


J 

8.5 , 


IS. Personal or family problems. 


{ 

19.1 1 14.3 ( 10.9 


0.0 


6.3 j 

1 


14.2 1 


Other 


5.2 ! 8.8 ! 10.9 


0.0 


0.0 1 

1 


8.0 i 

• 




I 

1 


\ i 1 

» 1 




1 


1 



ERIC 



N 



115 



91 



128 



16 



353 



Table 16. Perceived Matriculation Status of Non Graduates 
Upm Leaving B.C.C., by Ethnic Group. 



Ethnic Group 


Matriculation Status 


N 


Matriculated 


Non 
Matriculated 


Not Sure 


Black American 


198 


13.6 


62.1 


24,2 


Hi£»panic American 


153 


11.1 


55,6 


33.3 


• 

White American 


222 


9,0 


73,0 


18,0 


Oriental American 


8 


12.5 


62.5 


25.0 


Other 


28 


14.3 


60,7 


25.0 


Total 


609 


U.3 


64.4 


24,3 
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Table 21. Post B. C . C . Education Status for Graduates 

and Non Graduates, by Sex. 



Post B.C.C. 
Education Status 


Graduates 


1 Non Graduates 


Male 


Female 


1 Male 


Female 


EuroUed at another colle^ 
withcHit interruption 


76.1 


48.4 


' 30.2 


21.3 


Plan to re-enroll at a college 
within 2 years 


15.7 


34.7 


1 55.0 


61.0 


No plan to re -enroll is 
next 2 years 


\ 


8.2 


16.9 

1 

I ^ 


' 14.7 


17.7 




N 


159 


■ ■■ J 

j 

:j49 I 


258 


362 
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C. Post B,C«C> Academic Status and Experience 

In this section^ graduates and non-graduates are examined 
In terms of certain eles^nts of post B.C«C« academic history: matrlc*^ 
ulation status at the receiving college (if students continued their 
education); type of college in which students enrolled after leaving » 

* 

or graduating from» B»C»C«; continuation in or change of field of 
study; full or part-time enrollment at the receiving college; type 
of financial aid received at receiving college; and B«C*C» courses 
found most useful, in the same prograa, at the receiving college* 

Matriculation Status at Receiv;Lng polle f^ ^ ^ 

Tables 22-23 show the matriculation status o'J B.C.C. 
graduates at their respective receiving colleges, by B«C«C« graduate 
status and by ethnic group. These figures reflect matriculation 
status during the s^naster ipm^diatelv following the last s^nester of 
enrollment at B.C.C. The striking feature of the tables is the very 
high proportions of non^graduates who are matriculated , despite the 
finding shown in Table 16, that 64*4% of the non graduates thou^t 
they had lost matriculation status at BtC.C*, and that an additional 24*3% 
were not sure about their status* 

The tables indicate that White and hispanlc non*graduates 
show slightly higher rates of matriculation than black non-graduates, 
while a mong graduates, 100% of the white students retain matriculation 

^- Loss of credit on transfer to a four year college does not appear to 
be a najor problem* A few students report the loss of one credit each for 
Accouivting 11*12. Lehman College is mentioned specifically as allowing 
only three credits for these courses, while four are granted at B*C«C. 

o 
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status I as compared Co 94% of the black and hlspanlc students « From 
Table 22, where the data are categorized by curriculum group, it may 
be seen that continuation of enrollment does not seem to be a function 
of curriculum group for graduates. For non^graduates, the relationship 
is clouded because of the small size of the curriculum groups. 

Type of Receivini^ College 

Tables 24-28 show the types of schools, colleges, and 
universities to which graduates and non-'graduates transferred im- 
n^diately after leaving B.C.C* 

Table 24 indicates that while the majority of liberal arts 
and engineering science graduates who transfer, enrolled in a C«U«N.Y. 
four-year college, a majority of business transfer graduates who transfer 
enrolled in a non**C»U»N»Y» public four~year college or university. 
Similarly, among the non-*graduates , almost twice as many enter C.U.N.Y. 
four 3rear colleges as non C.U«N«Y. four year colleges. In generil, 
among graduates who transfer, about 2 out of 3 "transfer curriculum" 
students enroll in a C^U.N.Y. four year college, while 1 out of 2 
"career" graduates who transfer do so. About TTo-STq of the gradwites 
enroll at private four year colleges* There is no difference in the 
proportions transferring to C.Ui^N.Y. and non-C.U.N.Y. four year colleges, 
among graduates from the three major ethnic groups (Table 25), aid 
between the sexes (Table 28). 



For the non-graduate group, students distribute themselves 
over a great many more types o£ institutions* as compared to graduates* 
Only about 4 in 10 non-graduates, who trana£er, enter a C.U.N .Y. four* 
year college, another 1 in 10 transfers to another C.U.N.Y. coiamuoiry 
college , while the remainder distribute themselves aliiu>st evenly among 
the six other school and college categories shown in Tables 25 and 27. 
(Almost 1 in ten enrolls in a priyate four-year college*) 

A somewhat higher proportion of "transfer" students enroll 
at a C.U.N.Y. four-year college, in contrast to "career*' students. 
Subgroup analysis for the curriculun groups is not possible, except 
for the liberal arts group, because of the small sizes involved. Within 
the liberal arts group, it may be seen that 6 out of 10 non-graduate 
students who transfer, enroll at e C.U.N.Y. four-vear college, while 
another 2 out of 10 transfer to private technical schools* (Table 25). 

A somewhat higher proportion of white (non-graduate) students 
(46.6%) transfer to a C.U.N.Y. four-year college, than hispanic (40.9%) 
or blacks (33.3%), while students in the latter groups show stronger 
tendencies to continue their education in another C.U.N.Y. coinmunity 
college. (Table 27). 

Sex, again, Joes not seem to be a factor in determining in how 
non-graduates transfer to other schools or cr ' .ages (Table 28), except pediaps 
that somewhat higher proportions of females than males transfer to other 



public or Prtvate four-year colleges » while higher proportions of males 
than females transfer to technical schools. 

Enrollment in Same or Different Field at Receiving College 

Tables 29*32 show the tendency of B.C.C. graduates and 
non-graduates to continue, at the receiving college, to enroll in the 
same curriculum areas as they had at B.C.C., or in different ones. 

Tables 29 and 30 show clearly that the great .majority of 
graduates (about 80%) tend to enroll in the same field of study at their 
receiving colleges. Subgroup analysis by curriculum is very tenuous 
because of the mnall size of some of the curriculvmi groups. Pro- 
portions among the three major ethnic groups and among sex groups do 
not vary significantly (Table 30 and 32). 

From Tables 31 and 32 it is evident that a mach smaller 
proiwrtlon of non graduates retain their academic study areas, in 
contrast to graduates. Only about 60% of the non-graduatt is continue in 
the curriculum area they had at B.C.C, (compared to about 80% of the graduates). 
Among non-graduates, hispanic students tend to continue la the same field 
with greater probability (73%) as compared with black students (48%) or 
white students (57%). 

No difference between the sexes, within either graduate or 
non-graduate group, is seen. 



Students transferring from the liberal arts curriculum 
to other areas after leaving B.C*C» give a variety o£ (open-ended) 
reasons for doing so* Many of the areas into f^lch students transfer 
have a ring of ^'practicality" as exemplified by one student vhot 
while not venturing far from her original area (sociology) » trans** 
f erred to s6cial work ''because itece is no work for a sociologist'' » 
In general » students transferring from liberal arts divide into 
two major groups* One group aims for career oriented progrsms 
such as radio logy » nodical records administration » X^^ray Technology t 
automotive technology, practical nursing and hair styling* A 
second group seems to aspire for professional training in the 
social sciences: psychology t political science, ethnic studies, 
education, sociology and anthropology* 

Some graduates from the liberal arts curricultin 
appeared disappointed that their studies had not better provided 
them with some kind of employable skill* 

Two business administration students, finding their 
areas too demanding, transferred to sociology and education* 
very few nursing graduates who transferred to other areas, never- 
the -less r^aained in such health areas as health ediicAtion or 
"the psychology of psychiatric nursing"* 
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Field of Study at Receiving Colle&e 

Tables 33-*35 describe the c'urriculum areas in the receiving 
colleges in which B.C#C« students enrolled* 

There are few surprises^ The tables reveal » for example » 
that the great preponderance of business » technology ^ and nursing 
students (graduates) continue in their respective fields* (Sises of 
the non-graduate subgroups were inadequate for analysis.) Liberal 
Arts graduates transfer heavily into social science areas and teaching* 
Only about 1 in 10 transfers into a physical science field. 

Table 34 indicates that social science and teaching attract 
alnK>8t 5 out of 10 black graduates » compared to about 3 out of 10 
hispanic or white graduates* It is seen that about 1/4 of each of the 
ethnic groups transfer to a business program* 

Table 35 reveals that hi gher proportions of male than 
female graduates are represented in physical sciences and technology i 
and business, while higher proportions of female than male graduates 
are represented in teaching, nursing, and foreign language study. 
Exactly the same proportion of males and females are in a social 
science program (23%)* 

AflK^ng non'-graduates , the proportion of males exceeds the 
proportion of females in the physical sciences and techno logy » social 
science t and business, while the proportion of females exceeds the 
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proportion of males in nursing* health and physical education, lit** 
erature*8peech» and foreign language* 

FulWart Tin^ Enrol Iront at Receiving Colleg e 

Tables 36-38 give the proportions of graduates and non** 
graduates t within curriculum, ethnic, and sex groups, who attended 
their respective receiving colleges as full or part-time students* 

Table 36 shows that In genera*, students graduating from 
''transfer*^ programs at B.C*C« have a higher probability of continuing 
their studies as full-time students as compared with **career^^ graduates, 
and liberal arts students show significantly higher proportions of 
students attending full-time than students in any other curriculum 
area« Whereas almost 9 out of 10 liberal arts students attend full- 
time » about 5 out of 10 business career and nursing students do sot 

The relationship between liberal arts enrolln^nt and full* 
time attendance also explains, in part, the finding, revealed in 
Table 37, to the effect that hlspanlc students show higher proportions 
of full-time enrollment than other ethnic groups* It will be recalled 
(T^ble 4) that hlspanlc students showed the highest proportional en- 
rollment in the liberal arts curriculum at B*C»C* On the other hand. 
Table 34 » showing curriculum enrollment of the graduates at the receiving 
colleges, did not Indlcat^^ a hli^er proportion of hlspanlc students 
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than black students in liberal arts, so that curriculum alone does 
not explain the higher proportion ot full-time students among his- 
panics • 

The •e appears to be only a slight sex difference, in favor of 
females ^ in the proportion attending colleges on a full-time basis* 
Again this may be related to the higher representation of females 
in the social science - education fields (Table 35). 

Among non- graduates, there appears to be no difference 
among ethnic groups in the proportions within each group attending 
college full-time (ab.->ut 2/3 within each group). However, Table 38 
does indicate that among non graduates > a si^iflcantlv higher pro- 
portion of males are enrolled full-time than feaiales. Perhaps the 
higher proportion of "career" students among feinale non-graduates, 
as compared with male non*graduatr>« (Trble 6) , accounts for part of 
this finding. 

Type of Fixiancial Aid at Receiving College 

Tables 39-42 show the kinds of financial assistance 
received by former B.C.C. students at their respective receiving 
colleges. 

The tables show that about 70% of graduates and non- 
l^raduates receive no financial assistance of any kind . Six percent 
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receive scholarships^ about ITL receive college financial aid, and 
another 7% are in W)rk-8tudy programs • There appears to be no 
differences between graduates and non-graduates in the proportions 
and kinds of financial aid being received* 

With regard to differences aiiK)ng curriculism groups, it 
appears that liberal arts sttxdents (graduates) receive scmewhat 
more over-all aid (higher proportions of students involved) than 
students in other areas, pprtlcularXy more college financial-aid 
(Table 39). It will be recalled(Table 36) that hi^er proportions 
of liberal arts students (graduates) attend college full- time (and 
fewer, probably, earn incon^ from part* time jobs). Interesting, also, 
is the fact that higher proportions of liberal arts students are in 
^rk-study programs, than students in other curriculum, even career, 
areas • 

Financial aid and work-study assistance are received by 
significantly higher prol^rtions of black and hispanic students than 
by white students, and black graduates receive significantly higher 
proportions of scholarships than hispanic and lotilte graduates (7;able 40) 
Among non -graduates , higher proportions of bla :ks and hlspanics are 
also seen to receive the three different kinds of financial assistance ^ 
than whites, except that a higher proportion of voltes than hlspanics 
receive financial aid (Table 41), 



Higher proportions of female than male g "aduates receive 
financial aid and scholarship assistance but males and females are 
enrolled in work-study programs in practically identical proportions. 
Among npn-syaduate8> no differences are observed in the proportions 
of males and females receiving different kinds of financial assistance 
(Table 42). 



Most Useful B.C.C. Course for Students tn the Same Program at 
Receiving Colleg e 

Table 43 gives the proportions of male and female graduates 
and n9n>sradu^te^ endorsing various B.C.C. courses as most useful at 
their respective receiving colleges. All students continued their 
studies in the same program they were pursuing at B.C.C. (The analysis 
by sex group is the only one possible in view of the small siae of 
the curriculum and ethnic subgroups. But even this analysf . is based 
on precariously small subgroup a and should be viewed with cantlor^ ^^ 

The table shows that for graduate males . English -speech, 
science, social science, and business courses are endorsed most frequently 
In about equal proportions, while eraduat;t> fi»in«iAo. endorse predominantly 
English-speech and social science courses, and to a lesser extent 
business -secretarial courses. 

Among non*graduate males* science and social science courses 
are endorsed most frequently, while, clearly, for non. graduate females no 
course appears more useful than others. These sex group differences 
probably reflect differential concentrations of males and females in 
the various curriculum areas. 
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Table 22. Matriculaticgi Status at Receiving College for 

Graduates and Itan Graduates, by B.C.C. Curriculum. 



fhi y y i f*ti linn 


Graduates 


\ 1 I 
Ken Graduates 


M 




Non 


M 




Non 




28 


96.4 


1 

3.6 


10 


70.0 


30.0 


Engineering Science 


8 

142 


100.0 


0.0 


5 


100.0 


0.0 


Liberal Arts 


97.9 


2.1 




92.2 


7.8 


Businese Careers 


40 


95.0 


5.0 


14 


85.7 


14.3 


Technology 


15 


100.0 1 


0.0 


11 


81.8 


18.2 


Nursing 


30 


96.7 


3.3 


4 


SO.O 


50.0 


Others 


11 


81.8 


18.2 


11 


72.7 


27.3 




Total 


274 


96.7 


3.3 


119 


85.7 


14.3 
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Table 23. Matriculation Status at Receiving College 

for Graduates and Non Graduates, by Ethnic Group 







' Graduates 


Non Graduates 


Ethnic Group 


N 


Matric 


Non Matric 


N 


Matric 


Non Matric 


Black American 


80 


93.8 


6.3 


19 


73.7 


26.3 


Hispanic American 


60 


93,3 


6.7 


16 


87.5 


* 

I 

12,5 


White American 


100 


100.0 


0.0 


65 


87.7 


56.6 


Oriental American 


3 


100.0 


0.0 


5 


100.0 


0.0 


Others 


17 


100.0 


0.0 


i 
J 

10 

1 


80.0 


20.0 




Total 


260 


96.7 


3.3 


105 


85.7 


14.3 
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Table 29, Exirolliaent in Saroe Field of Study at 
Receiving College , for Graduates, by 
Curriculum. 



Field of Study 


Business 
Transfer 


Sn^ineer 
Science 


Liiseral 
Arts 


Business 
Careers 


Dechnolog 


f lJursing 


Other 


Same Field 


88.5 


83.3 


71.2 


78.0 


93.3 


80«0 


81.8 


Different Field 


11.5 


16.7 


28.8 


22.0 


6.7 


20.0 


18.2 




N«*268 


26 


6 


139 


41 


15 


3Q 


11 



* Ncm Graduate curriculum group was too small for separate analyses, except 
for Liberail Arts. In Liberal Arts, 40.5% of the nrai-graduates say they 
changed their field of stu^. 
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Table 30. Entrollaent In same Field of Study at ReoelvAng (Allege , 
for Graduates r by Bthnic Group. 



Fle^d of 



Same Field 



Different Field 



Total 



Black 



HispaniqHkite 



82.7 



17.3 



75 
(29.6) 



75.9 



24.1 



58 
(22.9) 



^Dwrican XBerioai|2tmerioBn 



Oriental i j 
teerioaji ; Otker 

r 



76.2 



23.8 



101 
(39.9) 



Total 



100.0 



58.8 



I 

0.0 . 41.2 



2 17 
(0.8) i (6.7) 



77.1 



22.9 



253 
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Table 31, Enrolliaent in Same Field of Stud^ at Receiving C^Hec^e 
for Mon Graduates by Ethxdc Groop^ 



Field of Study 


Blade 
toerioas 


Hispanic 
Americaa 

i 

! 

72.7 


1 

White 
American 

1 

57.4 


Oriental 
American 


other 


Total 


Same Field 


48.0 


80.0 


72.7 


60.3 


Differant Field 


52,0 


27.3 
22 

(16.8) i 


42.6 


20.0 


27.3 


39.7 


Total 

i 


1 

25 i 
(19.1) I 


68 j 
(51.9) j 


5 

(3. 8) 

■ ■■ka ■■■■■■ ■■■apiB^^> 


(8.4) 1 


131 
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EnrolliBent in Sfgae Field of Study at Receiving College , 
by Graduate Status and Sax 



Field of Study 


Graduates 


Hon Graduates 


Males 


Finales 


Males 


Finales 


Same Field 


77.0 


76,8 


58.8 


59.2 


Different Field 


23.0 


23.2 


41.2 


40.8 


N 


113 


155 


68 


71 
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Table 33. Field of Study at Receiving College 



for Graduates , by Curriculum< 



Field of Study at 
Recelvlsig College 


Buslnesi 
Trans f 


1 Euti 
Science 


Liberal 
Arts 


Business 
Careers 


Tech- 
nology 


Nursing 


other 


Education or Teaching 


3.7 


0.0 


17.7 


4.9 


6.7 


3.6 


50.0 


Physical Science 


0.0 


12.5 


13.1 


0.0 


33.3 


3.6 


0.0 


Engineering or 
Technology 


0.0 


75.0 


0.8 


0.0 


46.7 


0.0 


0.0 j 


Nursing 


0.0 


0.0 


0.8 


0.0 


13.3 


78.6 


1 

0.0 


Social Science - History 


11.1 


0.0 


37.7 


9.8 


0.0 


7.1 


12.5 


Physical Education 
Health 


0.0 


0.0 


6.9 


0.0 

! r 


0.0 


3.6 


0.0 


Foreign Language 


1 
t 


0.0 


11.5 

t 


i 

! 2.4 

1 

1 


{ 0.0 

s 

} 


0.0 

t 

i 

* 


12.5 

f 


English - Speech 


i 0.0 

1 

1 

1 

1 

i 85.2 

i 

J 

1 


0.0 


! 8.5 

! 

' 3.1 


i 

i 

! 0.0 

i 

I 


! 

0.0 

i 

f 


< 0.0 ': 12.5 

t i ! 

i ; ! 


Business 


12.5 


( ! 

j 82.9 : 0.0 

i ! 
i. ... ' 


i 

3.6 ; 12.5 

t 

1 « 


i 


" 




i 



N « 257 
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27 



8 . 130 41 15 , 28 8 



*Non Graduate group size was too small for separate analysis 
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Table 34, Field of Study a t Receiving College for GradtUw^es 

by Ethnic Group 



ERIC 



Major Field 



Anericat] iVoerican 



Education or Teaching 



Physical Science 



Engineering or Technology 



Nursing 



Social Science- History 



Black 



Bispanic 



19.7 



White 
Vnterican 



12.5 



7.0 



5.6 



9.9 



Physical Education -Health 



Foreign Language 



English - Speech -Literature 



Business 



26.8 



4,2 



0.0 



4.2 



7.1 



5.4 



7.1 



21.4 



1.8 



Oriental 
^rican 



7.2 



10.3 



5.2 



10.3 



23.7 



0.0 



33.3 



33.3 



Other 



13.3 



13.3 



0.0 



4.1 



0.0 



0.0 



6.7 



13.3 



6,7 



0.0 



16,1 



3,6 



22.5 




25.0 



Total 



12.4 



9,1 



5,8 



9,5 



22.7 



3.3 



4.1 0.0 t 13.3 



6.2 



I 1 ? 

6.2 ; 0.0 I 0.0 i 4.5 

1 ( 



28.9 i 33,3 I 33.3 ! 26.4 

) i 



97 



15 242 



*Non Graduate group siae was too small for separate analysis 
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Table 35. Field of Study at Receiving College . 

by Graduate Status and Sex. 



t 

Major Field 


Graduates 


Non Graduates 


Male 


Female 


Male 


Female 


Education or Teaching 


3.5 






7 0 


1 

Physical Science 


10.6 


8.3 


22.8 


10.5 


Engineering or Technology 


IZA 


0.0 


15.8 


7.0 

■ "1 


Nursing 


3.5 


14.6 


0.0 


17.5 


Social Science -Histcory 


23.0 


22.9 


31.6 


24.6 


Physical Education -Health 


3.5 


4.2 


1/. V 


S 8 
o.o 


L^guage 


4.4 


8.3 


1.8 


— 1 

1.8 1 

i 


English, Literature, Speech 


> 

2*7 1 6^3 

I 

9 

36.3 [ 16.0 


I 1.8 ; 

i - H 

j 22.8 1 

I 


7.0 
15.8 


Business 




N 


113 


' 144 


57 i 


57 
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Table 36. Full-Part tinie Status at Receiving College 

for Graduates by Gurrlcultn. 





Bus 

Transfer 


Sng 
Science 


Liberal 
^rts 


Bus 
Careers 


Tedi- 
nolo^ 


Nursing 


Other 


Full time 


74.1 


71.4 


86.6 


48.6 


66,7 


57.7 


0.0 


Part time 


25.9 


28.6 


13.4 


51.4 


33.3 


42.3 


100.0 


N « 254 


27 


7 


134 


37 


15 


26 


8 



Table 37. Full-Part time Status at Recelvliig'Colleget 

for Graduates and Non-Graduates, by Ethnic Group. 



Ethnic Group 




Graduates 


t 

NoQ Graduates 


N 


Full 
Time 


Part 
Time 


N 


. Full 
Time 


Part 
Time 


Black American 


71 


69.0 


31.0 


23 


69.6 


.30.4 


Hispanic American 


52 


76.9 


23.1 


20 


6.1.0 


35.0 


White American 


98 


69.4 


30.6 


63 


65.1 


34.9 


Oriental American 


3 


66.7 


33.3 


5 


100.0 


0.0 


Others 


17 


82.4 


17.6 


9 


66.7 


33.3 


Total 


241 


71.8 


28.2 

1 


120 


67.^ 

1 


32.5 

k 1 



BEST copy mmii 



Table 38, Full-Part time Status at Receiving College 
« by Sex and Graduate Status 





Graduates 


Non Graduates 


Male 


Female 


Male 


Feisale 


Full tljne 


69.4 


74,7 


74.6 


61.3 


Part tiise 


30.6 


25.3 


25.4 


38.7 


N 


108 


146 


63 


62 



« 0,60 = 1.97 



p -7. 43 
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Type of Financial Aid at Receiving 
College for Graduates, by Curriculum, 



Type of Aid 


Bus 

Transfer 


Eng 

Science 


Liberal 
Arts 


Bus 
Careers 


Tech- 
lology 


Nursing 


Other 


None 


82.1 


75.0 


66,4 


83.3 


75,0 


80.6 


36.4 


Scholarship 


7,1 


12,5 


4.7 


2,4 


6,3 


8.3 


0.0 


Financial Aid 


10.7 


12.5 


20.8 


9,5 


12.5 


8.3 


18.2 


Work Study 


0,0 

28 
.1 ...i., 


0.0 


8.1 


4.8 j 


6.3 


2.8 


45,5 


N « 290 


! 

8 1 


149 

{ 


42 I 16 

1 

• 

i 


36 


11 



*Non- Graduate Subgroups were too small for analysis, though the pattern does not 
differ from that shown for Graduates. 
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Table 40. TyT>e of Financial Aid at Receiving College for Graduates # 
by Ethnic Group 



Type of Aid 


Black 
Imerlcac 


Hispanic 

t Ameriizan 


White 
Adierlcan 


• 

Oriental 
American 


<- - ■ 

Other 


Total { 


None 


57.6 
7.1 


62.3 
3.3 


87,9 


75.0 


66.7 


■ 71.3 


Scholarship 


3.7 


25.0 


Ij^tt 1 


5.5 


Financial Aid 


22.4 


24.6 


6.5 


0.0 1 


t 

i 

16.7 


16.0 






. .9._8 J 


1.9 


i 
S 

f 

0.0 ! 


5.6 ! 


7.3 


Total 


1 

J 

85 


1 j 

i . 1 

61 1 107 i 


! 1 

t 

« : 
4 ; 18 t 275 
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Table 41. Type of Financial Aid at Recelvtng College for Non Graduates , 
by Ethnic Group 



Type of Aid 


BUck 
Americai 


Hls^ulc 
V American 


White 
An»rlcan 


Oriental 
American 


Other 


Total 




10.3 






?Q.,0 




68.0 


— Scholarahlp _ 


. , 7f7-. 


5.3 


0.0 


0.0 




Financial Aid 


34. 5 


11.5 


16.0 


20.0 { 


8,3 


18.4 




10.3 


15.4 


5.3 


i 

< 

0.0 ! 0.0 


7.5 


Total 1 


' ! 
29 


26 


75 


i 

1 

5 ' i 12 

t 


147 
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Table 42. 



X » 6.67 
p 7r.08 



« 0,54 
p ^ .26 



by Graduate 


Status and 


Sex 








Graduates 


Non-*Graduates 


Type of Aid 


■ 

Male 


t ! 

i 

Female 


Male 


Female 




• 


• 


I 

1 


None 


1 78.5 


66.9 


i 67.9 


64.9 

— , ^. 


Scholarship 


2.5 


7.1 


6.4 


i 

7.8 


Financial Aid 


11.6 


18.9 1 


19.2 


18.2 j 


i 
* 




1 ! 

^ I 
' • 1 


Work Stxxdy 


7.4 


7.1 


1 6.4 ^ 9.1 ; 

i 


1 

i 

N 


121 


169 


1 

I 

1 78 


77 

i 



TaJble 43. Most Useful Course for Students in 
Same Program at Receiving College , 
by Graduate Status and Sex. 



Course Area 



English or Speech 



Mathematics 



Science 



Technical or Nursing 



Graduktes 



Male 



Fooale 



25.0 32.0 



5.0 



20.0 



5.0 



4.0 



8.0 



8.0 



Non Cfaraduates 



Male 



6.7 



13.3 



40.0 



0.0 



Female 



12.5 



12.5 



18.8 



12.5 



Total 



21,1 



7.9 



19.7 



6.6 



>todem Language 



Social Science 



Music and Art 



0.0 



4.0 



0.0 



Business-Secretarial 



20.0 



20.0 



Health and Physical Ed. 



N 



5.0 



0.0 



20 



28.0 



20.0 



12.0 



13.3 



4.0 



6.7 



0.0 



25 



0.0 



15 



6.3 



18.8 



0.0 



18.8 



0.0 



16 I 



2.6 



22.4 



11.8 



7.9 



0.0 
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D. Poat B.C.C. Job Experience 

Proportions of Students Who Rooked for Jobs After LeavtBg B,C»C, 

About the same proportion of graduates (56.6%) as non-graduates 
(53.5%) are seen to have sought Jobs after leaving B.C.C. (Table. 44). Among 
graduates, hovfever, a higher proportion of blacks sought jobs (2 out of 3), 
in comparison to hispanics or whites (I out of 2). Again, the strong 
representation of graduate nursing students in the sample, many of whom 
are black, probably accounts for most of this difference. This is con- 
firmed by the fact that among non-eraduates the difference among ethnic 
groups vanishes. 

proportions Denied a Job 

There is some evidence that non-^ j raduates had a more difficult 
time finding jobs than graduates. This is seen both in the proportions of 
students who were denied jobs for which they applied, and in the length of 
tia^ students required to find jobs. 

In terms of job denial, Table 45 shows clearly that about 50% 
more non-graduates report having been denied a job (32.1%)/ than graduates 
(22.6%). Nursing graduates seem to face a lower probability of experiencing 
a rejection than liberal arts, business career, or technology graduates 
(though only 14 students, a small number, constitute the technology group). 
The table also shows that the probability of experiencing a job rejection 
is about twice as great among nursing non-graduates (-357) as among nursing 
graduates (.178). 
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Table 46 shows that i^ile the proportions o£ black » hlspanlCt 
and white students denied a job are Identical ( 27%) when graduates and 
non*graduates are combined* differences do appear when graduate and non*' 
graduate groups are analysed separately* The table reveals that w^lte 
graduates are more likely to be denied a job than black or hlspanlc 
graduates (29.7?ot 17.3%, 19#0%), while black and hlspanlc non^graduates 
are more likely to be denied a job than whites (38.5%, 31.3%» 24.0%). 
Again, the differential representation of ethnic groups In the various 
B.C.C. curriculum areas may account for a large part of these differences. 
For example, higher proportions of black and hlspanlc students are found 
among nursing graduates than white students (Table 4). The differences 
mong the ethnic groups within the non>graduate group are less cleari though 
the ethnic group rank order In the proportion denied a joh is exactly 
Inverse to the ethnic representation in business career areas, suggesting 
that among non«»grdduates , business career backgrotmds giay be helpful In 
job seeking. 

No sex differences in job denial » for graduates or non graduates, 
have been found (Table 47). 

I 

Weeks of Searching Required to Find a Full "time Job 

In addition to being more susceptible to job denial, non-graduates 
also take longer to find full^^time jobs than graduates. Whereas 70% of the 
graduates find a full-time job within two weeks, it requires almost four weeks 
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for 70% of the non-graduates (Table 48) . The proportion of XK>n*i^raduate8 
requiring more than seven weekg to find a J:.b (.167) is more than twice 
the proportion for graduates (•078). 

Among graduates* only the sises of the liberal arts, business 
career and nursing student groups are large enough Co warrant comparison 
(Table 49). In this comparison It Is not surprising to find that nursing 
students require ouch less tisae to find a position than students in the 
other areas. Almost six out of ten of the nursing students who find full- 
time Jobs do so within one week. 0£ the three groups of graduates, liberal 
arts students require more time to find full-time jobs* About 16% of the 
liberal arts graduates who find full-time jobs require more than seven 
weeks to do so, in comparltoft with 7*3% of the business career graduates 
and 6.3% of the nursing graduates. 

Among non-graduates who find full-time jobs it appears that 
technolossr studoats, as a group, require srare tine to procui^ a job. It 
is seen (Table 50) that 32% of the technology non*graduates required more 
than seven weeks to find a full time job. This is twice the percentage 
of any other group. 

Differences among ethnic groups for graduates do not show a 
clear pattern. For example, while hispanic graduates show a considerably 
lower proportion succeeding in finding a full-time job within 2 weeks, in 
comparison to blacks and whites (.547, .759, .708 respectively), hispanics 
actually show a lower proportion of students than tl^ two other ethnic groups 



requiring more than seven weeks to find a job (Table 51) . 

Among non-graduates , \^lte students appear to have less 
difficulty finding a full-time job than blacks or hlspanics. Table 52 
shows, for example, that within two weeks, 68% of the whites, 56% of 
the blacks, and 56% of the hlspmics have found their full-time Jobs. 
The table also shows that, whereas only 7.4% of the whites required 
more than seven weeks to find their jobs, about 22% of the blacks 
and hlspanics required this amount of time. 

In terms of sex differences. Table 53 confims previous 
findings (Table 47) which indicated that^ conslde^-ed as groups, males 
and females do not differ in the difficulty of finding full-time em- 
ployment, where graduate-non graduate status is taken into accotmt. 
In fact there is remarkably close agreement in the male and female 
distributions of weeks required for finding full-time jobs, within 
the graduate and m}n- graduate groups considered separately. 

Pull -tine &in>lovn»nt 

Table 54 shows that of those who looked for a job, 
81% of the graduates and 72% of the non-graduates succeeded in finding 
full time employment. Among the graduates, students in nursing and business 
careers show higher probabilities of finding full-time jobs than 
students in liberal arts (other curriculum group sizes are too small 
to warrant comparison). Among the non. graduates, the business transfer 



group shows the highest probability of finding a fulX-tls^ Job (•889)* 
In factt business transfer non graduates show the same high probability 
of finding a full'-tlxne job as nursing and business career graduates 
(about .90), 

When gradtiates and non^graduates are considered separately* 
no significant differences are seen among the three ethnic groups in 
the proportion of students finding full time jobs, although a slight 
difference between the graduates and non -graduates^ in favor of the 
graduates . Is seen for each ethnic group (Table 55). 

While the over-^all proportions of males and females 
succeeding in finding full time jobs do not differ markedly (males, 74%; 
females 78%), a significant difference does appear within the gyaduate 
students, where it can be seen that females show a significantly higher 
proportion of success («844) as compared to males (•yOS)* See Table 56. 
Some of this, probably, is due to the strong representation of female 
nursing graduates in the sample^ whose proportion of success finding 
full-** time employn^nt approximates .QO* 

Sala (f ull-time ) 

Salaiy distributions for graduates and i:K>n«'graduates arc 
seen in tables 37 -63. When graduates are analysed by curriculum group » 
only three groups are seen to be large enough to warrant craiparison: 



77 



liberal arts, business careers, and nursing. Table 57 shows that in 
coioparlson to median salaries of about $490 per month and $620 per 
month for liberal arts and business career students, respectively, 
nursing graduates show a median salary markedly above $750 per ownth 
(the scale used was not calibrated above $750 per month). 

For non-graduates . it may be seen from Table 58 that 
the median monthly salary for all curriculum ^reas falls between $500 and 
$550 per month. The salary distributions for graduate and non graduate 
liberal arts students does not appear to be markedly different. There 
is a suggestion, however, that for other curriculum areas, graduates 
earn significantly more than non-'graduates . 

The strong representation of black, female, nursing students 
in Che graduate sample is reflected in the superior salary distribution 
shown by blacks, in contrast to hispanics and whites (Table 59). The 
median for black graduates is significantly above $750 per month, 
while for whites it is about $650 per month. The median for hispanics 
falls between tnese two, but closer to the white median. 

Ethnic group differences for non-graduates dhow a different 
trend, however. Table 60 discloses that while the tt^dlan monthly salary 
for white non graduates Is approximately $580, It Is around $515 for 
blacUs, and $480 for hispanics. 
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Differences between males and females i for graduates and 
non^graduates separately » are shown in Table 61« Females t again reflecting 
the strong representation of nursing students In the graduate sample » 
show a considerably higher median salary than males* On the other hand» 
a higher proportion of females than males (.271 to •162) earn monthly 
salaries below $551. This suggests that wh^ nursing salaries are 
excluded 9 f^xiale salaries may be significantly lower than male salaries. 
This conclusion receives support from examination of salary differences 
for male and female xf pp. gradi^tes (Table 61), This analysis shows 
that «i significantly higher proportion of females receive monthly 
salaries below $551 » while a significantly lower proportion receives 
monthly salaries above $750 per month* The female median o£ approximately 
$500 per month Is also below the male median of approximately $550# 

Table 61 also shows the clear superiority o£ graduate 
salaries over non«graduate salaries, over all curriculum areas » and 
disregarding sex groupings. For example . whereas 22.4% of the non- 
graduates earn f ull»time salaries below $400 per month, only 9.5% of 
graduates are in this category. Conversely, while 17.47. of the 
non-graduates are seen to earn salaries over $750, 52.3% of the gr aduates 
are seen to do so. 



Relationship Between Time Required to Find Job and Salary 

^ An attempt has been made to telate length of time required 

vto find a full time Job to salary, for graduates and non- graduates 
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(Tables 62 and 63). In making this analysis / weeks of searching in 
excess of four had to be eliminated because of the raiall number of 
students requiring more than four weeks to find jobs (except, per- 
haps, for the '*over 7 weeks" category). For graduates and non- 
graduates, there appears to be a slight inverse relationship 
between the time required to find a Job, and salary* Thus, for 
example, the approxlma^e median salaries for non-graduates are 
given below, according to the number of weeks (up to 4) required 
to find full-time jobs. 

Median 

Weeks Monthly Salary 

Under 1 $570 

1 $460 

2 $510 

3 $525 

4 $470 

The relationship though not strong, probably reflects 
the fact that the more qualified students are, the less time they 
require to find a job, and the higher the salary they can command. 

Students in Full "Time Jobs Related to B,C.C, Curriculum 

Table 64 gives the proportions of students in six cur* 
rlculwn areas whose full time jobs ace in areas related to their B.C*C. 
curriculum. Graduates are considered separately from non-gradixates^ but 
over-all proportions are also given (p.^)* For graduates it is seen Lhat 
because of inadequate group sizes » analysis c3Xi be made for only three 
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curriculum groups, liberal arts, business careers* and nursing, while 
for non -graduates, comparisons can be made among students in business 
transfer areas, liberal arts, business career areas, technology and 
nursing. It may not be surprising that, among graduates, 99% of the 
nursing students working full time are in jobs related to nursing, 
as compared tc 80% for business career students and only 33% tor liberal 
arts students. The interpretation of the relatively low percentage 
for liberal arts students is not clear. Do students not Perceive the 
relationship between their experience in their liberal arts program 
and their job, or does the relationship, in fact, not exist or exist 
only marginally? 

Among non. graduates it is again seen that 94% of nursing 
students are employed at jobs related to their B.C.C. curriculum, while 
liberal arts students again show the lowest percentage (22%). Technology 
non-graduates also appear to be employed in positions mainly unrelated 
to their B.C.C. curriculum areas (32%), while business career non- 
graduates shew more "success" in obtaining curriculum-related jobs (64%). 

T!ie Table also clearly indicates the higher probability of 
graduates as a group, finding employment in their respective fields 
(85%), as c<Mnpa>;ed to non-graduates, as a group, (38%). 

Ethnic group differences for graduates again reflect the 
high proportion of black nurdlng students in the graduate sample, for 
it is seen (Table 65) that 91% of the black graduates, as compared to 



81 



85% of the hispanics, and 80% of the whites, are employed in jobs 
related to their B.C.C. curriculum areas* Differences anwng the 
ethnic groups for non -graduates , show a reverse trend, with moderately 
higher proportions of white students (46%) than black or hispanic 
students (36% and 31%, respectively) t aployed in jobs related to 
their B.C.C. curriculum areas. 

Table 66 shows that a significantly higher proportion of 
^^^.g oon-araduates as well as graduates , have found employment 
related to their B.C.C, curriculum areas, as compared withjogj^. 
This may be related to the fact that one -quarter of the female non- 
graduates were in a business career curriculum at B.C.C. (Table 6), 
and business career students have been shown to have high probabilities 
of finding employment in their fields (Table 64), 



Importance of B.C.C. Studies for Obtaining Full-time Jobs 

Tables 67 through 70 give student views of how important 
their B.C.C. studies were in helping them obtain full-time Jobs related 
to their B.C.C. curricultim areas. 

In Table 67 it can be seen that only two curricultm groups 
for graduates (business careers and nursing) , and only one for non-graduates 
'business careers), have sufficient numbers of respondees to warrant analysis. 
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It is not surprising that 95.4% of the nursing students say that their 
B.C.C. studies were either required or extremely Important in helping 
them obtain their £ull-tina Jobs. While the proportion of business 
career students offering these extremely favorable endorsements is 
not as high as for nursing students, only 8*3% of the business career 
students say that their B.C.C. studies were "not very important", the 
majority claiming that their studies were either "required" or 
"extr«nely important", 

A near majority of business career non-graduates (48.5%) 
also state that their B.C.C. studies were either "required" or "extemely 
important" in helping them obtain their full-time jobs. 

Among graduates . approximately 75% of the white students 
claim that their studies were either "required" or "extremely Important" 
as compared to approximately 87% of the black and hlspanlc students 
(Table 68). The difference is again pr^^bably due to the hl^er pro- 
portion of nursing students in the black and hlspanlc groups. Among 
non-graduates , it is seen that approximately 36% of each of the three 
ethnic groups claim that their studies were "required" or '^exttea&ly 
important" (Table 69) . It Is apparent tiiat slmlf leant Iv hl^er pro- 
portions of gradttates than non-graduates, over all currlculuaii areas, 
believe that their B.C.C. studies were either "required' or "extremely 
important" in helping tti&a obtain their full-time jobs. 
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Considerable sex differences are seen in Table 70, and 
they are seen to be statistically significant (significant Chi Square 
values). Both within graduate and non eradu... ...„pe higher pro- 

portions of females than males state that their B.C.C. studies were 
either "required" or "extremely Important" in the procurement of 
their Jobs. While the sex differences within the graduate group can 
be explained by the large proportion of nursing students within this 
group, no such nursing representation is found within the no n-graduate 
group (Table 3). However, the substantial proportion of business 
career students within the non::£radHate group (of whom many are female 
secretarial students whose skills learned at B.C.C. would be important 
for obtaining jobs) , might account for some of the sex difference 
within the npn -graduate group. 

It mu, .e noted that 52% of the male non -«■Ar^Hl,^.o claim 
that their B.C.C. studies were "not very important" in helping them 
obtain their jobs. This may be related to the fact that a higher pro- 
portion, of male than female non-graduates were in the U: ,ral arts 
curriculum at B.C.C. f Table 6), 

Usefulness of B.C^C^ Curriculum on the Job 

Responses were solicited from students in full-time jobs 
related to their B.C.C. curriculum, on how useful their B.C.C. studies 
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were to them, not In obtaining their jobs (previous section), but "on 
the job" itself (Tables 71-74). 

Again it is seen from Table 71 that the small size of the 
curriculum subgroups has allowed the examination of only two groups 
of graduates, nursing and business careers, and only one non-graduate 
group, business careers* A much higher proportion of graduates than 
non-graduates is seen to find B.CC* studies '*very use£ul" on the job, 
and within the graduate group, a higher proportion of nursing students 
than business career students do so. None, or practically none, of the 
graduate business career or nursing students claims that his B.C.C. 
studies were "not at all useful". Even among the business career 
non-graduatea , only about 8% claim that their B.C.C. studies were 
"not at all useful" on the Job. 

For both graduates and non-graduates (Tables 72 and 73) 
there appears to be little difference among the three ethnic groups In 
the proportions claiming their B.C.C. studies were either*very*or 
''moderately" useful. In fact, practically all gradua tes, regardless of 
ethnic groups, report their B.C.C, studies were either very or moderately 
useful. For the non-graduate group, ^cyos^ all ethnic groups, only 157» 
of the students state that their B.C.C. studies were "not at all useful" 
on their jobs. 

When graduate status is taken into account no sex differences 
are seen for gradqates . and only a s»derate difference is seen for non- 
graduates (Table 74), In the latter case, a moderately higher proportion 
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of females tb-^n males (87;: to 78%) ♦ claim that their B*C*C* studies 
were either very or moderately useful on their jobs. 

Most Useful Courses on the Job 

When students' jobs are related to their B^C^C. curriculum 
areas » it is no su*T>rise that they endorse courses within or close to 
their curriculum areas as being n^st useful to them on the job» Table 75 » 
therefore, which gives the distributions of most useful courses for two 
curriculum groups (whose sizes were adequate for separate analysis) , may 
be considered as presenting evidence for the validity of student responses 
at the very end of the questiontiaire. Among graduates > it may be seen 
that 90% of the nursing students cite a nursing or technical course 
as most useful (another 7% cite a social science , possible psychology » 
course) while 94% of business career students cite business or secretarial 
courses. Even as&ong the non^graduate business career students, 84% cite a 
business course as being most useful on the job* 

Tables 76 and 77 show the distributions of course endorsements 
by ethnic and sex groups respectively. Differences among these groups are 
doubtless due to the different proportions of students within different 
ethnic or sex groups ii^ict^ ar^^ represented in various curriculum groups • 
Thus» for example, differences in course endorsements among ethnic groups 
for nursing-technical or business courses seem to reflect the differences 
In the proportions of these ethnic groups found in the various curriculum 
areas, as shown in Table 4, 
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Reasons for Takin g Jobs in Fields Unrelated to Currlcultm 

A few students Indicate that they accepted jobs In fields 
which were unrelated to their B.C.C. curriculum areas. The major reason 
given is financial need. Secondarily, some students say they lacked 
sufficient training to obtain a Job In their preferred areas. Other 
students indicate that they had to fall back to their previous job 
because of the unavailability of jobs in their preferred fields. 
However, the total nxaaber of students contributing responses to this 
Item Is too small to support any conclusions or recowrendatlons, 

Stud^nt^ecomn^fidfftlons for Changes in. or Additions to, feh^ 
B.C.C. Program 

The final questionnaire item called for students to respond 
to the following question: What kind of training or course have you 
found yourself lacking In, which would be helpful on your job, and 
which should have been offered at B.C.C? The item generated a 
considerable number of responses, but in many cases cited below, a 
recommendation was made by a single student . 

Nursing students (graduates) reconmend ii»re training in 
pharmacology, nutrition, clinical experience, cardiology and cardiac 
care, psychiatry-mental health, surgery, and floor management. 

Liberal Art^ students allude to their failure to receive 
specific, employable, skill training, and stsggest training in, for 
example, a "real office situation"; the housing and re^l-estate field; 
human relations; iSngllsh, Black English, Spanlsl|}, and Speech; public 
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relations; child care and develpj^nt; and science and natheniatics* 

Business adteinistration students recommend additional courses in 
taxation and finance, management, law, and eiaployer-snployee(-union) relations. 

Business sageer students reconaaend additional experience in(with) 
oral English, general office procedures i new business machines, specialized 
texinltu>logy for secretaries, store policies and procedures, telephone answering, 
switchboard operation, stencil utilization, billing, speed writing, and "rough 
draft reading". Courses recoraoended are: psychology, Spanish, business mathesmtics, 
and accounting. Data processing students mention a need for taore experience in 
job control and other progrannlng languages, and In actual computer operation. 
One student suggests that some courses (l«e., accounting), should be taught 
bl-llngually. 

Engineering technolo^ students mention a need for more training In 
power engineering, broadcast engineering, construction technology, air-flow 
systems: and m>te "practical courses" in electricity. 

Education associate students (2) recomnend a greater emphasis on 
English and Spanish writing skills, and on "evssryday classroom functions". 

It should be renrea ab e r ed that isa |y of the abov e reoonmendatlons ma y 
have been made only by a single student. 
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Table 44. Proportions of Students vyho Looked for Jobs 
After Leaving B.C.C. . by Graduate Status 
and Ethnic Group. 



Ethnic Group 


Graduates 


i 

1 Non Graduates 


i 

I 




P 




P 


Black American 


' 159 

87 
17B 


64.8 


i 

ISO 


45*6 


f 

54.6 1 

1 


Hispanic American 


I 

1 

50.6 

j 

53.4 


< 

148 




1 
1 

1 

56.7 ! 

t 


White American 


4 

210 


49.0 


t 

i 

51.0 


Oriental American 


1 

1 

4 ! 

1 

i 


25.0 


8 1 

( 

! 


50.0 

J 


41.7 j 

1 


Other 


1 

1 

24 1 


K 
f 

i 

54.2 II 


1 

1 i 

i 

j 

26 j 46.2 


« 
» 

50.0 ! 

1 


t 

N 


1 i ill 

452 ■■ 56.6 ; 572 : 51.0 . 53.5 ; 

■■■ ■■■■■ijL III ■ 111 1 1 nf ' * ^ 



« 8.06 
P / .08 



« 9.22 
P 7 .05 
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Table 45, Proportions Denied a Job , by 
Graduate Status and Curriculum. 
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Other 





Gradu£ 


ttes 


1 

Npn Graduates } 


Curriculum 




.^.B , 


21 




Business Transfer 


5 


40.0 


26 


34.6 j 


Engineering Science 


4. 


0.0 


8 


f 

r 


Liberal Arts 


51 


I 

27.5 


110 


1 \ 

* 

37.2 .( 


Business Careers 


44 


27.3 1 


69 


1 

27,5 ' 


Technology ] 


14 


i: 

42.9 t 


j 

35 \ 


f 

1 

40.0 1 


t 

Nursing ' 1 

i. •! • II 1 •••1 III J_ ' 


^^^^^^ 

146 


' ' ' ii 

17.8 1; 


28 


35.7 



0.0 



t 

14 



N 



265 



' 22.6 H 290 



^o£ those who looked for a job 



1 

i 28.6 
i 32.1 I 



X^-3.42 p .75 
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Table 46. gyoportlong Itenied a Job , by Graduat« 
Status and Sthoic Group, 





i 


Graduates 


« 

Non Graduates 


• 

Total 


Ethnic Group ' ' 






P 




p 


p i 


Black American 


98 


17.3 • 


78 


• 

38.5 


26.7 { 


Hispanic American 


42 


19.0 


83 


31.3 


1 

27.2 i 


White American 


91 


29.7 


100 


24.0 


26.7 


Oriental American 


1 


100.0 


' 4 


75.0 


j 

.80 { 


other 




; i 

38.5 


i " 


33.3 


.38 i 


N 


245 


t 

1 

i 23.7 


} 

1 

j 277 


• 

i 
1 


31.4 


1 ■ 1 
' 27.8 1 


1 


2 

X -7, 


90 P7 


.09 



*oi those who lcK>fced for job 



*aW.e 47. Proportions Denied a Jcib^* 
by Gn^hiate Status and Sex 




P 7 .73 p 7,99 



of those ^o lo^ed for a jdb 
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Table 48. Weeks of Searching Iteguired to Find PUU^tine Job # 
by Graudate Status 



Wee3(8 of J6b Searching X(»3aired 


Graduates 


Non Graduates 


Under I 




50.2 


37.3 


1 


10.6 


II.2 


2 


9.7 


X2.0 


3 


4*1 


4.3 


4 


10.6 


11.2 


S 


1*8 


1.7 


6 


3.7 


3.9 


7 


1.4 


1.7 


Over 7 


7.8 


16-7 




v 


2X7 


233 



» 12.18 
P .14 



Weeks of S earching Required to Find 
Full'Tiae Job for Graduates » hy Curricultua. 



Weeks TaS Caamavj^^ 
re<}uired 


Bus 


Eng 


Liberal 
Arts 


Bus 
Career^ 


Tech- 
no lo«v 






Under 1 


40.0 


66.7 


32.0 


43.9 


30.8 


.■Hur.ain& 
57.9 


Othei^ 

i 

50.0 ; 


1 


40.0 


0.0 

1' ■ —■■m K.^t 


16.0 


X2.2 


7.7 


! 

8.7 ) 

f 

1 


0,0 : 


» 












i 

/ 
i 




2 


0.0 


0.0 


12.0 


X4.6 


15.4 


1 

7.9 • 

. , J 

4.0 • 

! 


0.0 


3 ^ 


20.0 


0.0 


4.0 


4.9 

1 

1 
f 


0.0 


1 

0.0 ' 

< 


4 


0.0 


. 33.3 


12.0 j 


• 

! 

9.8 

i 


23.1 


1 
* 

7.9 \ 

1 


50.0 


5 

1 

— 4. 

1 


0.0 


0.0 

— — ~ (. 


1 

0.0 j 

1 
4 


1 
{ 

4.9 

-r)' 


0.0 

i 

« 


f 
1 
1 

1.6 i 


0.0 



Over 7 



0.0 

>. 



0.0 



4.0 '; 2.4 



7.7 



1 



4.0 



0.0 



! I 

0.0 i 4.0 ' 



0.0 



0.0 



1.6 



0.0 



0.0 



! I 

I 16.0 I 



7.3 



. 15.4 j 6.3 



0.0 



0.0 



0.0 
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Table 50* Weeks Of Searching Reoulred to Find Full'Tlng 
Job, for Non Graduates* Curtleulum. 



weetcs or jop oeeLrcnxug 
Required 


Bus 
Transfer 


Sng 

Science 


Liberal 
Arts 


1 

Bus 
Careers 


Tech- 
no lo^ 


Kursing 


Other 


Under 1 


35.7 


22.2 


1 39.4 

f 


\ 

39.6 . 32.x 


44.0 


31.6 


I 


21.4 


i 
t 

33.3 I 9.9 


I f 

j 

7.5 ■ 10.7 


II . ^ 

8.0 1 


5.3 ; 


2 


7,1 


22.2 


12.7 


11.3 


7.1 


12.0 


f 

t 

i 

21.1 i 


3 


3.6 


0.0 


5.6 


5.7. 


3.6 


0.0 


.,,,..5,3,.,; 


4 


21.4 


0.0 


9.9j 


11.3 


7.2. 


12.0 : 


10.5 i 


5 


0.0 


1 

0.0 { 

> 


0,0 j 


I 

5.7 I 0.0 


! 1 

4.0 ' 0.0 t 


! 


0.0 
0.0 


i 

11.1 i 

0.0 \ 


4.2 1 


3.8 i 


0.0 ( 4.0 i 10.5 f 


7 i 


S 

1.4 .= 

< 


1.9 ^ 7.1 ■ 0.0 0.0 


5 

Over 7 \ 


10.7 


11.1 

.p .» w 


! . ' 

16.9 i 13.2 32.1 , 16.0 15.8 


N - 233 


28 


9 i 


a ' 

71 i 53 ; 28 1 25 19 ! 
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Table 51. Weeka of Searching Rgou lred to Fi|id 
Full-Tlma Job for Graduates, by 
Ethnic Group. 



Weeks of Job Searching 
Required 


1 

* 

Black 
/^Dnerlcan 


Bls|»anlc 
American 


White 
American 


Other 


T 


Under 1 


53.0 


42.5 


45.8 


53.8 


49.0 


1 


13«3 


6.1 


12.5 


7.7 


11.4 


2 




6.1 


12.5 


7.7 


9.9 


3 


4.8 




1 L 


T 7 


4.5 


4 


8.4 


18.2 j 


9.7 


15.4 


10.9 


5 




1.2 


3.0 ; 


1 

0.0 j 


0.0 


i 

1.0 1 


6 


2.4 { 

> 


1 

0.0 1 


5.6 j 


7.7 


4.0 1 






i 






1 




7 




0,0 j 


6.1 , 




0.0 1 


1.5 


Over 7 


> 


7.2 1 


6.1 


i 

11.1 j 


] 

0.0 j 


















N 


I 


83 ' 


33 , 

4 


72 ' 


i 


201 
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Table 52. 



Searching R^^^ .^r^H ^. 
Ethnic Group. 



Weeks of Job Searching 
Required 


1 

t 

Black 
l^riean 


Hispanic 
American 


White 
Aflserican 


Other 




Under 1 


37.7 


32.4 


43.2 




f 

t 


1 


1 1 
1 

6.6 j 13.2 1 


9.9 


30.8 


11.1 ■■ 


2 


• i 

11.5 I 

1 


10.3 i 


; 

16.0 1 


0.0 j 


12.0 > 


3 


6.6 


2.9 


4.9 j 


0.0 


^ 

...1 


4 


9.8 


~i 

11.8 ( 

-.. 


12.3 j 


7.7 


11*6 


5 


i 

0.0 j 


1 

J 
t 

4.4 J 


! 

1.2 i 


1 

0.0 


1.8 ; 


1 

t 


} 

4.9 ' 


1.5 ;' 


3.7 ] 


15.4 1 


4.0 ' 


< 
• 

' i 


1.6 < 


1.5 


i 

1.2 : 


1 

t 

0.0 ; 


{ 

1.3 <' 



Over 7 



N 



■ 21.3 
! 61 



22.1 



68 



7.4 ■ 15.4 i 16,0 ' 



81 • 13 



223 ; 

. -4 



o 
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Table 53. Weeks of Searching Re quired to Flpd 
Full>Tlme Job, by Graduate Status 
and Sex. 



Weeks of Job Searching 
Required 


Graduates 




Non Graduates 


Male 


Female 




Male 


Female 


T 


Under 1 


50.0 


50.6 


• 

50.5 


32.4 


41.6 


37.3 } 


1 


15.9 


9.3 


ior.6 


12.0 


. 10.4 


• s 

11.2 1 


2 


4.5 
2.3 


U.O 


9.7 


14.8 


9.6 


12.0 ; 


3 


4.7 


4.2 


3.7 


4.8 1 


i 

4.3 ; 




13.6 


9.9 


10.6 


9.3 


12.8 


j 

11.2 1 




2.3 


1.7 


1.9 


0.9 


12.4 


i 
{ 

1.7 i 


6 


4.5 


2.9 


3.2 


4.6 


3.2 3.9 ; 


7 


0.0 ! 


1.7 i 


1.4 1 


i 

2.8 { 

t 


0.8 ' 


1.7 ; 

16.7 i 

233 \ 

■ ■ .1 


Over 7 


6.8 i 8.1 7.9 19.4 | 14.4 


N 


i !; i 

44 , 172 ; 216 ;j 108 ! 125 ; 



2 2 
X^-5.09 p 7.74 ji X »6.82 p > .55 



(acknoi^ledglng one zexo cell) <! 



Table 54, FuIl'Ttmc Eroplovinent . by Currlculiaa 
and Graduate Status (of those vho 
looked for a Job). 



Curriculum 



Business Transfer 



Liberal Arts 



Business Careers 



Technology 



Nursing 



Other 



Engineering Science 



270 



81.1 



294 



72,4 



Graduates 


1 

Kon Graduates < 


N 




N 1 0 1 


5 


80,0 


27 


1 

.. w.s, I 


14 


50.0 


! 9 


1 

77,8 : 


51 


49,0 


• 

t 

I 

! 112 


i 

62.5 j 


45 


91.0 1 


1 

' 66 


77.3 ! 


1 
1 

" i 


84.6 i 


i ! 
i 35 


1 

77,1 


} 

151 j 

' ! 


ii i 

89.4 !' 28 


71.4 


* 

100,0 1 


; * i 
f 

1 17 [ 82.4 



• 46.86 .. 
p ^ .001 



« 11.34 
p .07 
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Table 55. FulX'tifne Snplovroent . by Ethnic Group and 
Graduates Status (of those who looked for 
a job). 



< 

1 GraduaCes 


1 

Hon Graduates | 


Ethnic Croup 1 


N 


P 


K 


P 


PT 1 


Black American 


100 


82.0 


79 


63.3 


i 

73.7 j 


• 

Hispanic An^rican 


43 


83.7 


86 


74.4 


-' -■' 1 
1 

77.5 1 


White American 


91 


81.3 


102 


76.5 


78.8 1 


Oriental American 


1 


100.0 


1 

1 4 

i 


50.0 


"1 

f 

.60 j 

.1 


Other 


( 

13 1 69,2 


1 


90.9 


I 

79.2 j 

1 


N 


1 

248 j 81.5 


• 

284 


77.3 

1 


76.6 







7.1G 
P 7^.12 
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Table 56. Pttll-time Bteplovawnt by Graduata Status 
and Sax (of tbOM tUbD lookad £oer a job). 





Graduates 


Son GKadttates 


Total 




11 


P 


11 


P 


P 


Male 


64 


70.3 


147 


75.5 


73.9 


Female 


205 


84.4 


147 


69«4 


78.1 



X - 5.41 
p " .02 



» 1.09 
P ^ .29 



Table 57, Salary for Full- time Job, for Cra^ u^te^. 
by Curriculum 



101 



Salary per. Monch 
Below $400 



$401- 450 
$451- 500 
$501- 550 



Buslnesf Englneex liberal 
Transfer Science Arts 

0.0 



0.0 



$551- 600 
$601- 650 

$651- 700 



S701- 750 
$751 + 



0.0 
25.0 
25.0 



0.0 
0.0 

0,0 



21.7 



0.0 j 33.3 



0.0 



4.3 
30.4 
8.7 

4.3 



0.0 



8.7 

0.0 i 0.0 ! 4.3 



N«»200 



0.0 ! 0.0 



50.0 I 66.7 



23 





1 




f 


Bufilneas 

A A* V CT B 


f 




f 
1 


Careers 


no logy 


Nursing 


Other 


2.9 


• 10.0 


— .r.. _,_ .. .... 


; 

n A A 1 

^ 0.0 i 


0.0 


1 

10.0 


4.1 


75.0 j 

. 1 

1 

0.0 j 




0.0 


1 

; 

1.7 j 


11.4 


10.0 


) 


i 

25.0 I 






i 

5.8 f 




20.0 


0.0 


0.0 ! 


25.7 j 


20.0 


1.7 . 


0.0 

< 




1 

J 




1 


5.7 i 


20.0 


0.8 


0.0 


1 

11.4 ! 

{■ 


0.0 


2.5 


0.0 


17.1 i 

> • *<* . . ■■ , * • 


30,0 


73.6 


0.0 


1 

35 


10 


121 


4 
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Table 58. Salary for Full-time Job, for Non Graduates , 
by Curriculum 



Salary per. Month 



Below $400 
$401-450 
$451- 500 
$501- 550 
$551- 600 



$601- 650 
$651- 700 
$701- 750 
$751 + 



BuslnesM 
Trans fe 



Engineer 
:r Science 



32.0 
8.0 
0.0 

16.0 



4,0 



8.0 
0.0 
0.0 



33.3 
11.1 
0.0 

11.1 

0.0 



Liberal 
Arts 



19.7 
11.3 
19.7 
9.9 



Business 
Careers 



23.1 



Tech- 
nology 



Nursing 



Other 



4,3 



7.7 



8,7 



30.4 25.0 



0.0 



6,3 



13,3 I 26,1 



11.5 I 13,0 



17.4 ; 12.5 : 



11,3 



33,3 i 7,0 



7,7 



8.7 



4.3 \ 12,5 



3,8 



4,3 



21.7 



6,3 I 



8.7 



0.0 



0,0 
0,0 



5,6 i 5.8 



4.2 I 5.8 I 0,0 i 4. 



13,0 1 4.3 :' 12.5 

6.3 



N«'219 



32.0 ! U.l I 11.3 ! 21,2 I 21,7 



8.7 18.8 



25 



71 



52 



23 



23 



16 
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Table 59. 



Salary for Full-time Job, for Graduates ^ 
by Ethnic Group 



Salary per Month 



1 

I 

f Black 
American 



Ethnic Group 



Hispanic [White 
American American 



Other 
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Table 60. 



Salary for Full-time Job , for Son Graduates, 
by Ethnic Group 



Bthnio Groins 



l^aok 

Salary yer Month jiWnerioan 



! 

t 

Below $400 { 21.1 1 33.3 



m^panicl t9hite 
Aaerioanl American 



Other 



$401-450 
$451-500 



{ 7.0 



7.9 



13.0 I 41.7 ) 22.7 j 



i 



7.8 



15.8 1 14.3 



15.6 



8 



.3 j 8.1 j 



$501-550 



21.1 



$551-600 



$601-650 



$651-700 



$701-750 



$751+ 



N 



9.5 



8.8 



5.2 



16.7 » 15.6 



0.0 10.4 



i 5 
6.3 I 13.0 I 0.0 j 9.0 ! 



I i j I 

7.0 I 6.3 : 9.1 i 0.0 ' 7.1 



/ 7.0 j 1.6 ; 7.8 ! 16.7 6.2 

■' .^^ ? I 

; 1-8 I 3.2 ; 3.9 I 8.3 i 3.3 



I 

' 10.5 



57 I 



17.5 I 24.7 8.3 i 17.5 



63 



1 r 






j 77 i 


12 


209 j 



« 40.13 



(note zero cells) 
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Table 61. Salary for Full- time Job , for Graduates 
and Non Graduates, by Sex 





Grs 


iduates 


!ton Graduates 


■ 

Sedary per Hmth 


Male 


Fdmale 




Male 


Female 




Below $400 


2.7 




9.5 


22.1 


22.6 


22.4 


$401-450 


1 5.4 


4.9 


5.0 


8.7 


7.8 


8.2 


$451-500 


5.4 


6.2 


6.0 


12.5 


17.4 


1 

15.1 j 


$501-550 


2.7 


4.9 


4.5 


8.7 


13.0 


n.o 1 


$551-600 


10 .S 


7.4 


8.0 j 


8.7 


10.4 


'i 

9.6 [ 














'1 

I 


$601-650 


18.9 


4.9 


— 1 


6.1 


6.8 j 


$651-700 


10.8 


1.2 


3.0 1 

1 


I—, 


7.8 


5.9 1 

^ 1 


$701-750 


*** 1 

8.1 1 


■ i 

3.1 • 

1 


... ."-^^J 


i 

' 1.0 ' 


( 

6.1 I 


3.7 1 

1 


$751+ 


35,1 j 


i 

56.2 ' 


52.3 j 


■ 

26.9 1 


8.7 ' 


17.4 

f 




1 

37 


f 

16? 


f 

199 i 


104 


115 : 


219 

... \ 



X » 24.45 
p ^ .002 



X = 18.11 
P ^. .03 
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Table 64. Proportions of Students in Full.>tijne Joha 

Related t o B.C.C. Curriculm. by Curriculum 
and Graduate Status 



1 


i 

Graduates 


1 

KOn Graduate 






P 


N 


P 


Business Transfer 


5 


80.0 


25 


44.0 


50.0 


Engineering Science 


3 


33,3 


9 


0.0 


8.3 


Liberal Arts 


27 


33.3 


78 


17.9 


21.9 


Business Careers 


45 1 


80.0 

{ 


64 


53.1 


64.2 


Technology 


12 

} 

1 

147 1 


i 

58.3 i 

f 


29 ; 


20.7 

} 


31.7 


Nursing 
Other 


1 

1 

1 
t 

99.3 ' 


I 

25 ! 


( 
1 

{ 

60.0 1 


93.5 
77.3 


1 

I 

4 1 100,0 

1 

i 1, 

' 'i 
243 85.2 I 

— — — — ■ i„ 


; 
1 

1 

13 ; 

248 ,' 


72.2 j 




t 

37.5. 61.1 

— J 
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« 95.80 
P <1 .001 



X » 43.39 
P ^.001 
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ProportA<» is of Students in Full-time Jobs 
Related to B.C.C. Curriculum ^ by BtJujic 
Group and (^duate Status 



^ Bthnio Group 


Graduate 


Non Graduate 




N 

91 

40 


P 


i ^ 


P 


Black American 


91.2 
85.0 


. 64 


35.9 


( 


Hispanic American 




31.3 


i 
1 

51.4 


White American 


79 


79.7 


93 


46.2 


61.6 


Other 


14 


1 

71.4 


■ 

13 


15.4 


44.4 


N 


224 


84.9 


237 


. 37.2 


60.3 


» 6.62 


2 

X » 8.11 



P > .15 p ^ ,08 
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Table 66. Proportions of StiidentB la Fttll^tJjfte 
Jdbs Related to B.C.C, Qarricttluro , by 
^radviatd Status and Sex 





Graduates 


Iton 


Graduates 




N 




N 




Male 


49 


65.3 


113 


19.5 


Female 


193 


90.2 


135 


52.6 


Total 


242 


85.1 


248 


37.5 



X «• 17.14 
P ^1.001 



X • 27.40 
p 4. •001 
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Table 67. a^xartanoe of 8.C.C- Studies for obtainino 

riourum (only gxoups large enough for analysis 
are included). 




Kon Graduates 


N 


Not Vtory 


Moderately 


Sxtrenely 


Requix^ 


Business Careers' 


35 


25.7 


25.7 


U.4 


37.1 



» 

related to B.C.C. Ctirrioulum 
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Table 68. aaigortance of B.C.C. Studies Sog ca>taiaii>g 
FUll-tiiae Job." Graduates by Bthnio carotip 

i 





Amerioan 


Blspaaie 
Aaesiean 


• 

White 
Aaeari^M 


Other 


i 

t 
• 

i 

T 


_JRequired for Job 
Bxtremely Xa^iortBnt 


65.2 


70.3 


65.7 


42.9 


r 

1 
« 

65.7 1 


1 j 

i 

22.5 


16.2 


10.4 


42.9 


f 

17.9 


HoOerately Iki^portant 


5.6 


10.8 1 

— Jl II L Jl * 


20.9 


14.3 


i 

> 
• 

1 

f 

\ 

11.9 


Not Very So^portant 


6.7 


a.7 


3.0 j 


1 i 
I i 

0.0 j 4.5 ' 




89 1 

i 


37 


1 i 
67 7 , 200 , 



^related to B.C.C. eurrioulum 
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Table 69. Itoportance of B.C.C. Stttdiea for Obtaining 

Full-time J6b, tton Gradiiates ' by Ethnlo ^*a^ 





Black 
American 


Klspanie 
itoerioan 


• 

White 
American 


Other 


j 


Required for Job 


10.0 


20.0 


25.0 


0.0 


f 

I 

1 
1 

19.8 J 


Sxtrenely Ikq^mrtant 


25«0 


16.0 


U.4 


0.0 


1 

i 

15.4 J 


Moderately Jtopojrtant 


20.0 


28.0 


29,5 


0.0 


26.4 1 


Not Very 2taportant 


45.0 


36.0 


i 
I 

34.1 ! 


100.0 

1 


> 
1 
1 

38.5 i 




20 


i 

! 

25 


f 

44 


1 

t 
i 

2 


! 

i 
J 

91 

1 



related to B.C.C. currioulion 
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Table 70. InportAn^,^ pf B.C.C. Studies for Obtaining 
Fttll'tine Job, by Graduate Status amd Sex. 





Graduates 


1 — 
Kon Graduates 


Male 


Fexaale 


Hale 


Female 


Requried for Job 


50.0 


68.1 


4.0 


24.3 


Excrenely Inportant 


11.8 


19.2 


4.0 


18.6 


Moderately Inportant 


29.4 
8.8 


8.8 


40.0 


22.9 


Not Vfcry Important 


3.8 ! 


1 

52e0 { 

1 


34.3 




34 


p 

182 


1 , 

i i 

1 : 

25 ! 70 1 
— 1 i 



* related to B.C.C. CurricuXun 
X^- 13.98 
p ^003 



10.12 
P^.02 
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5*ble 71. Usefulness of B.C.C. Cmriculum on the Jofay * 
by Gradoata Status and Corrieulw' 



Graduates 




Very 
Useful 


Moderately 
Useful 


1 

»ot at all 

Useftil 


Busineaa CSLxeers 


33 


63.6 


33.3 




Nursing ^ 


149 


82.6 


•> 

17.4 


0.0 










f 

Hon Graduates 




Very 1 
Useful 


1 

Moderately 
Useful 1 


1 

ttot at all i 
Useful ! 


< - — ^ — _ 

1 
1 

Business Careers | 36 

f - 


47.2 


! 

\ 
1 

44.4 ; 


1 

1 
! 

# 
t 

8.3 

i 



^related to B.C.C curriculum 



Only groups large enough to yield reliable statistics 
are included 



BEST COPY mmii 
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Table 72. Usefulnass of B.C.C. Currlcttlygn on the Job.* G raAiafaa. 

by Bthaic Group ^ ■ 



Usefulness cm the Job 


Black 
Amedoaii 


Hifitpanic 
Amerioan 


White 
American 


Other 


T 


Very Useful 


84.9 


76.5 


61.9 


100.0 


76.8 


Moderately Useful 


15.1 


23.5 


* 

36.5 


0.0 , 


22.7 


Not at All Useful 
M 


0.0 

86 


0.0 

( 

1 

1 

) 

I 

34 ' ' 


1.6 1 


t 

i 
t 

> 

1 

0.0 j 


0.5 


1 

{ 

63 


1 

10 


I 
t 

1 

193 ! 



* 

related to B.C.C. ourrioulum 
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Table 73, Usetulness of B.C.C. Curriculum on the Job / 
Hon Graduates * by Ethnic Grwap 



Usefulness on the Job 



Very Useful 



Moderately Useful 



Nbt at All Useful 



N 



Black 
American 



52.0 



Hispanic White 
American! American 



47.8 



36.0 



12.0 



34.8 



34.1 



50.0 



17.4 I 15.9 



25 



23 



44 



Other 



50.0 



0.0 



42.6 i 

I 



50.0 } 42.6 I 



14.9 



94 



related to B.C.C. curriculum 
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Table 74* 



Dsefulnesa of B.C.C. Currlcttl um on the J6b 
by Graduate Status and Sex 



Graduates 



ISati Graduates 



Usefulness on the Job 


Male 


FsmCLs 


j| Male 


Fei&ale 


Very Useful 


62.5 


78.0 


1 

( 

« 

I 26.1 


j 
1 

46.7 1 




Koderately Useful 
Not at All Useful 


37.5 
0.0 


21.5 

; 
1 

1 0.6 j 


1 
< 

f 

,1 

1 52.2 

\ 
1 

t 

1 21.7 


. 40.0 

- i 

1 


V 


i i 

32 i 177 1 

1 f 


i 

1 i ! 

23 j 75 



» 3.20 
p ^ .20 



120 



BEST COPY AVAILABLE 



Table 76. Host Psefiil Courses on the Job fox Graduates # 
by Ethnic group 



• 

B.C.Ce Course 


Black 
American 


Hispanic 
liinerican 


White 
American 


Other 


T 


BngXish or S^peech 


0.0 


7.1 


1.9 


0.0 


1.8 


Mathematics 


1.4 


0.0 


.1.9 


0.0 


■ 1) 

X«2 


Science 


0.0 


3.6 


1.9 

f 


11.1 

! 


1.8 

i 


Nursing or Technical 


75.3 
0.0 • 


64.3 1 


53.7 


66.7 j 

I 


1 
1 

66.1 


• 

Modern Language 


0.0 


!" 1 

1.9 1 0.0 


f 

0.6 j 


Social Sr!-<.enoe 
or History 


i 
i 

11.0 


1 
1 

i 

! 

3.6 7 

! 

1 
1 

J 

1 

21.4 .; 


i 
f 

1 

J 

7.4 j 


1 
1 


1 

t 
i 

7.9 ; 


Business 


12.3 


i 
1 

31.5 f 


i 

22*2 i 20^6 




73 


1 

28 ' 54 i 9 1 164 

1 t 


o ' — ' 
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Most Usef ul Courses on the Job , by CSraduate 
i^:atus and Sex 



Course 


Gi 


raduates 


1 Non Graduates 


Male 


Faa&ale 


Total 


1 Male 




Total 


English Speech 


11.1 


0,0' 


1.7 


1 0-0 


o# / 


4*8 


Mathematics 


3.7 


0.7 


1.1 


11.1 




4.8 


Science 


3.7 


1.3 


1.7 


38.9 


2-2 


JL^« / 


Nursing or Technical 


33.3 


72,7 


6C.9 


1 5.6 




la»l 


Modem language 


0.0 


0.7 


0.6 


0.0 


2.2 




Social Science or Historj 


7.4 


8.0 


7.9 


16.7 


15.6 


15.9 


Business or Secretarial 


40.7 


.16.7 


20.2 


1 22.2 


55.6 


46.0 


Music or 2Vrt 








1 5.6 


2.2 


3.2 


Health or Kiysi 


.oal Ed 


27 


150 1 














177 1 


18 


45 


63 
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